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“All learners must have access
to high quality teaching that
focusses on inclusive practice
and breaks down barriers to
learning. For the majority of young
people this can be achieved
through personalisation and
differentiation but individuals
with SEN may need provision
that is additional to, and different
from, their peers.”
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Overview of the Graduated
Response
Post-16 considerations
The post-16 education and training landscape is very diverse. It
encompasses school sixth forms (both mainstream and special
schools), sixth form colleges, general further education (FE) colleges,
16-19 academies, special post-16 institutions, and vocational learning
and training providers in the private or voluntary sector.
The range of available study programmes is broad
and includes AS/A-levels, vocational qualifications
at all levels, apprenticeships, traineeships,
supported internships and bespoke packages of
learning. For ease of reading, all post-16 settings
will be referred to using the generic term ‘college’
throughout this document.
Statutory guidance from the Special educational
needs and disability code of practice: 0 to 25 years.
It is also important to take into account that a
learner may or may not self-declare a special
educational need. The Code of Practice states:

Colleges should give all applicants an
opportunity before or at entry and at
subsequent points, to declare whether they
have a learning need, a disability or a medical
condition which will affect their learning. If
a learner makes a declaration the college
should discuss with the learner how they
will provide support. Any screenings and
assessments should be differentiated and
proportionate to the likely level of SEN. 7.11
Some needs may emerge after a learner has
begun a programme. Teaching staff should
work with specialist support to identify where
a learner may be having difficulty which may
be because of SEN.

This document sets out the minimum expected
standards according to the SEND Code of Practice.
Each Cornish post-16 setting has its own individual
character and structures and it is acknowledged
that many settings in Cornwall choose to allocate
SEN provision at a higher level than is outlined
in this document. However, it is essential that all
learners attending a mainstream post-16 setting
access a minimum level of provision if they have
SEN. The purpose of this document is to ensure
every learner in a Cornish setting receives the
support they are entitled to.
Establishing a minimum level of provision ensures:
• A provision guarantee for individual learners and
their families.
• Support for discussion of individual learners
between college staff and support services.
• Clarity for staff within settings.
• Baselines against which the Local Authority can
carry out its statutory duty to monitor provision
for young people with SEN.
One document cannot describe every possible
intervention but the information in the pages that
follow provides guidance as to what young people
and their families can expect in Cornwall.
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Purpose of this document
A young person has SEN if he or she has a learning difficulty or
disability which calls for special educational provision to be made
for them.
Special educational provision is support which
is additional or different to support usually
available to young people of the same age in
mainstream colleges. Colleges should offer an
inclusive approach to learning and teaching, with
high quality teaching which is differentiated for
individuals. This approach should be embedded in
their provision in all subject areas and at all levels,
and support the teaching of all learners, including
those with SEN. Most learners with SEN in Cornish
mainstream educational settings will have their
needs met at SEN support. The local authority has
a duty to set out expectations for learners. This
document is one of a range of documents designed
to offer settings support in terms of meeting those
expectations for learners across Cornwall.

This Graduated Response document sets out the
essential actions to enable support on the behalf
of young people who may have SEN. It describes
a range of approaches ordinarily available across
Cornwall. It informs inclusive, enabling and
consistent practice across Cornwall’s colleges to
ensure that the necessary legislative requirements
are met alongside national, regional and local
priorities and responsibilities in relation to SEN.
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What is a Special
Educational Need?
The SEND Code of Practice: 0-25 years
January 2015, p15,16 states:
A child or young person has SEN if they have a
learning difficulty or disability which calls for
special educational provision to be made for
him or her. A child of compulsory school age
or a young person has a learning difficulty or
disability if he or she:
a) Has a significant greater difficulty in
learning than the majority of others of the
same age, or
b) Has a disability which prevents or hinders
him or her from making use of facilities
of a kind generally provided for others of
the same age in mainstream schools or
mainstream post-16 institutions.

SEND Code of Practice, p18
The broad areas of need described in the SEND
Code of Practice are:
• Communication and Interaction
• Cognition and Learning
• Social, Emotional and Mental Health
• Sensory and/or physical.
This document reflects these broad areas of
SEN. Of course, many learners may have SEN in
more than one of these areas and then it will be
essential to refer to more than one section of
this document.

How to use this document
• All learners must have access to high quality
teaching that focusses on inclusive practice
and breaks down barriers to learning. For the
majority of young people this can be achieved
through personalisation and differentiation but
individuals with SEN may need provision that is
additional to, and different from, their peers.
• This document sets out what this provision might
look like referring to evidence based practice
and interventions wherever possible. In addition
to the main categories of need identified in the
Code of Practice, Hearing Impairment and Visual

Resources
It is for post-16 settings, as part of their normal
budget planning, to determine their approach to
using their resources to support the progress of
young people with SEN. The principal or a senior

impairment are distinct within the section detailing
sensory and physical needs in order to make the
document easier to use.
• Professionals working with young people need
to be aware that many learners will have needs
that do not ‘fit’ into one category, learners may
have needs in more than one area. A number of
the following sections may need to be used when
considering whether a learner has SEN.
• We acknowledge that there is some repetition in this
document. This is intentional to improve accessibility
when practitioners use it as a working guide.

leader should establish a clear picture of the
resources available to the college and consider their
strategic approach to meeting SEN in the context of
the total resources available.

6 | Supporting Children and Young People with Special Educational Needs:

What is the graduated response?
The Graduated Response is “…a four-part
cycle through which earlier decisions and
actions are Revisited, Refined and Revised
with a growing understanding of the pupils
needs and of what supports the pupil in
making Good progress and securing
good outcomes.”
SEND Code of Practice 6.44
The Children and Families Act 2014 and the
supporting Code of Practice make it very clear
that early years settings, schools and colleges
have to meet the needs of all children and young
people with SEN including those who do not have
an Education, Health and Care (EHC) Plan.
The approach to meeting the needs of children
with SEND is the graduated response, SEND
Code of Practice, p100.
Actions within the Graduated Response:
• When a learner is identified as having SEN
the college must take immediate action. Staff
must put effective SEN provision in place and
ensure that all barriers to learning
are removed.
• As soon as a learner is identified as having
SEN their family must be informed. The
school must then work in partnership with
parents/carers, listening to their views
and proactively involving them in decision
making and planning.
• SEN provision must be reviewed at least
termly and all reviews must involve the pupil
and their family.
• It may be decided that advice from a
specialist professional is required in
order to meet the needs of a pupil.
Information regarding the external support
available is published on the SEND Local Offer
site and in the online SEN File on Cornwall
Council’s website.
• SEN support and provision should be
informed by the ‘assess, plan, do, review’
cycle SEND Code of Practice, p100.
Where a learner has self-identified as having SEN
or has been identified as having SEN and needing

SEN support, colleges should bring together all
the relevant information from the learner, from
those working with the learner and from any
screening test or assessment the college has
carried out. This information should be discussed
with the learner at a planned meeting.
It is recognised that learners may self-identify
e.g. the wearing of glasses as a SEN and also
that learners may not self-identify as having
additional needs. Clarification and confirmation
of these needs should be communicated
through the learner and parents/guardian/carer
or appropriate identified professional. These
issues will need to be carefully planned for with
the learner and e.g. a parent, advocate or other
supporter.
The learner should be offered support at this
meeting and might be accompanied by a
parent, advocate or other family member. This
discussion may identify the need for a more
specialist assessment from within the college or
beyond (7.15 SEND code).
Colleges should ensure that support agreed is
put in place, and that appropriately trained/
supervised staff provide the support needed.
The college should, in discussion with the
learner, assess the impact and success of the
intervention.
Colleges should take a cyclical approach to
assessing need, planning and providing support,
and reviewing and evaluating that support so
that it can be adjusted where necessary. They
should involve the learner and, particularly for
those aged 16 to 18, their parents, closely at all
stages. Planning should be centred around the
learner. Colleges should ensure that staff have
the skills to do this effectively.
The college and the learner together should plan
any changes in support. Colleges should revisit
this cycle of action, refining and revising their
decisions about support as they gain a richer
understanding of the learner, and what is most
effective in helping them secure good outcomes.
Support for all learners with SEN should be kept
under review, whether or not a learner has an
EHC plan.
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What actions happen at each
phase of the ‘assess, plan, do,
review’ cycle?
The SEND Code of Practice 0-25 promotes the
use of the ‘assess, plan, do, review’ cycle. When
a potential SEN has been identified this cyclical
process becomes increasingly targeted and
personalised. This four stage action process is
used to meet the needs of pupils and improve
practice at many levels ensuring that:
• The core principles and inclusive approaches
should be used with all learners with SEN.
Appropriate provision should be in place and
learners should achieve positive outcomes.

• SEN provision made by an educational setting
evolves to meet the needs of all learners with
SEN.
• If the college have submitted a request for
an EHC needs assessment or an Education
Health and Care plan is in place, this approach
continues to support learners, their families
(if appropriate) and educational settings in
working effectively in partnership.
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Actions to take: Assess - Plan - Do - Review
Assess

Clear analysis is made of the need of the learner based on:
• Views of the learner and their family (where appropriate).
• Teacher assessments and observations.
• Current attainment.
• Previous progress and attainment.
• Tracking of progress and comparisons with national data
• Assessments by external agencies, if appropriate.

Plan

Following assessment, the learner, teacher, member of staff responsible for SEN co-ordination/
learning support and parent/carer (where appropriate) agree on a plan of action to include:
• Outcomes for the learner expressed as SMART targets
• The adjustments, support and interventions to be put in place
• A date for review
All planning must be pupil centred, outcomes focussed and recorded.

Do

The learner, teacher and support staff are made aware of the plan and implement the adjustments,
support and interventions. Teachers are responsible for:
• Differentiating and personalising the programme of study
• Delivery of ‘additional and different’ provision for a learner with SEN
• Planning, support and impact measurement of all group and one-to-one interventions
delivered by support staff.
• Interventions linked to programmes of study.
The member of staff responsible for SEN co-ordination/learning support should support teachers in the
effective implementation of provision.

Review

The quality, effectiveness and impact of provision is evaluated by the review date:
• Evidence of impact is considered in conjunction with the planned outcomes.
• Information is shared with the learner and their family (where appropriate).
• Everyone’s views on progress are shared.
If the learner still has an SEN the cycle then starts again at assess with the updated needs of the learner.
SMART outcomes must be agreed before planning a continuation of, or change to, the ‘additional to and
different from’ provision taking account of all the learning to date.
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The Graduated Response
Assess, Plan, Do, Review Cycle*
The graduated response starts at the whole college level with universal provision. Quality First Teaching is the
firm foundation of inclusive teaching for all learners.

* graphic shared with permission from David Price and the Cornwall College Group
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Effective, Inclusive Practice and Provision
for all learners

Elements of high-quality teaching and effective inclusive practice and provision will benefit all learners,
whether or not they have SEN. One example is visual timetables. They are often recommended for learners
on the autistic spectrum, however, they can benefit many, if not all, learners.

Universal – Effective, inclusive practice and provision for ALL learners
• Reasonable adjustments covered by the Equality Act (2010) to enable all learners to access and be fully
included in all aspects of college life including extra-curricular provision, visits and work experience.
• Appropriate advice and support to enhance universal provision to meet the needs of all learners,
including providing appropriate professional development for all staff.
• Regular assessment and tracking of progress which is shared with individual learners and, if relevant,
their parents or carers.
• Risk assessments undertaken as appropriate.
• Evidence based, effective, inclusive teaching and learning approaches
• Differentiated teaching and outcomes to ensure the progress of all learners.
• Access to information, advice and guidance to support their progression and transition into adulthood.
• The views and opinions of all learners are actively sought and acted upon.
• Tutorial and pastoral arrangements and interventions are embedded in whole college practice and
available to all learners.
• Effective positive behaviour management strategies and anti-bullying procedures ensure that all young
people enjoy college, feel safe and are free from bullying and harassment.
• Referral to relevant support services on a needs led basis.
• Arrangements to identify and assess learners with SEN to draw up and resource individual or group
plans for interventions for learners with a range of high incidence learning needs (such as: dyslexia,
moderate learning difficulties, speech and language needs, social communication needs and social,
emotional and mental health (SEMH) needs). Regular monitoring, review and evaluation of the
provision in order to ensure the progress of these learners.
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Targeted– As well as universal support, SOME learners may require additional
support and provision
• Inclusive teaching with increased differentiation to address a learner’s identified special educational
needs.
• Targeted assessment to inform personalised planning and target setting which is discussed with the
individual learner. Impact of provision and progress is evaluated with the individual and, if relevant,
their parent or carer.
• Advice from external professionals sought and recommendations implemented and reviewed and
incorporated within the learner’s SEN Support plan (or equivalent).
• Activities and time built into lesson planning for over learning, revision, skill reinforcement,
transfer and generalisation.
• Flexibility of groupings allows for buddy support, good role models and focused teaching.
• Targeted adult support is used to support flexible groupings, differentiation, interventions and some 1:1.
• Provision and or support during unstructured times e.g. access to learning base/quiet area over break or
lunch times.
• A range of small group targeted interventions available for more frequently occurring SEN. Time limited
proven interventions are matched to individual learner need and delivered and by suitably trained staff.
Regular monitoring and evaluation of interventions to measure outcomes.
• Additional adult under the direction of the teacher, provides sustained targeted support on an
individual or small group basis to address specific difficulties.
• Provision of more individualised resources, specific equipment and appropriate technological aids to
promote independent learning.
• Special examination arrangements are put in place for internal and external tests and examinations
(readers, scribes, additional time, rest breaks)
• Enhanced transition preparation and planning is undertaken with the learner and, if relevant, parents
or carers and identified professionals.
• Ongoing plan, do, review cycle to monitor impact and effectiveness of targeted provision, to identify
any required changes or whether targeted provision is no longer required.

Specialist – As well as universal and targeted support, a FEW learners may
require specialist individualised support and provision
• Involvement from external support services who may assist in assessment and planning .
• Close liaison with multi agencies if relevant and as required.
• Planning intervention which is personalised and specifically formulated to take account of unique
individual need.
• Effective evidence-based interventions and tracked progress which is shared with the individual learner
and, if relevant, parents or carers.
• Ongoing plan, do, review cycle to monitor impact and effectiveness of specialist provision, to identify
any required changes or whether specialist provision is no longer required .
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Preparing for Adulthood
Planning, intervention and
support recommendations
SEND Code of Practice
7.37 Being supported towards greater
independence and employability can be
life-transforming for children and young
people with SEN. This support needs to start
early, and should centre around the child or
young person’s own aspirations, interests
and needs. All professionals working with
them should share high aspirations and
have a good understanding of what support
is effective in enabling children and young
people to achieve their ambitions.
7.38 Preparing for adulthood means preparing
for:
•

Higher education and or employment
– this includes exploring different
employment options, such as support
for becoming self-employed and help
from supported employment agencies

•

Independent living – this means
young people having choice,
control and freedom over their
lives and the support they have,
their accommodation and living
arrangements, including supported
living .

7.5

•

Participating in society, including
having friends and supportive
relationships, and participating in, and
contributing to, the local community.

•

Being as healthy as possible in adult life.

Colleges should be ambitious for young
people with SEN, whatever their needs and
whatever their level of study. They should
focus on supporting young people so they
can progress and reach positive destinations
in adult life. These destinations include
higher education or further training or
employment, independent living (which
means having choice and control over
the support received), good health and
participating in the community.
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Needs, Assess, Plan, Do, Review
Preparing for Adulthood - Education, Training or Employment
Universal – for all learners
All learners will have the following opportunities:
• Access to suitable study programmes, including apprenticeships, building upon learning that they have
already completed successfully.
• Be encouraged to develop the skills, the experience and achieve the qualifications they need, to
succeed in their chosen careers.
• Have access to individual study programmes which enable them to progress to a higher level of study,
take appropriately challenging qualifications, study English and Maths, and where appropriate work
towards a qualification in these subjects.
• Be encouraged to develop employability skills (personal, social and transferable skills seen as relevant
to all jobs).
• Participate in meaningful work-related activities and non-accredited activities.
• Access information, advice and guidance from a range of providers to support and enable them to go
on to achieve successful long term outcomes in employment, training and or further/higher education.
• Be supported to make the transition to adult life beyond Post-16 education.

Assess and Plan

Do

• Systems are in place to ensure that learners are
enrolled on appropriate programmes of study
/courses.
• Systems are in place to obtain and regularly
review learner views about their strengths,
difficulties and future aspirations.
• Prior careers education / advice and work
related learning is used to inform future
planning.
• Safeguarding processes are followed on a
needs led basis.
• With the learner’s permission, parents/carers
are included in the identification and planning
of future goals and aspirations.

• Support and signposting to information and advice
about the range of future training, work, career options
available, e.g. ensure learners know usual routes into
employment and education including traineeships,
supported internships, study programmes,
apprenticeships further and higher education.
• Encourage use of the Local Offer
• Programmes of study or courses raises awareness
of future training/ work/career options.
• The CSW group provides individual support /
signposting.
• Skill development: CV writing, completing
application forms, interview techniques etc.
• Access to relevant work experience.
• Support and guidance to find part-time work and
or voluntary work.
• Support to visit local provision.
• Support/signposting to types of financial support
e.g. bursaries.

Review
Through regular reviews of a learner’s progress in consultation with the learner. Including:
• record of learner’s views and aspirations
• record of parent/carer/key adult views if appropriate
• collated assessment and progress data
• evidence of impact of time limited interventions on learning
• record of any external support
If initial concerns remain and/or progress has not been made, consider the
appropriateness of targeted support
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Targeted – for some learners
Some learners may require further support and may have:
• little awareness and or understanding of future options
• unrealistic or restricted career aspirations
• low self-confidence / expectations / motivation
• undeveloped self-care and independence skills
• communication and interaction needs which impact on their future employability
• cognition and learning needs which impact on their future employability
• social, emotional and mental health needs which impact on their future employability
• sensory and or physical needs which impact on their future employability
• limited financial resources
• difficulty accessing provision due to location
Learners may access entry level or level 1 or 2 courses or traineeships

Assess and Plan

Do

In addition to universal assessment and planning
approaches, some learners will require courses
which have been developed to provide pathways
to employment and focus on preparing learners
with special educational needs for work.
• For learners with SEND, assessments lead to an
individual SEN Support Plan being developed
which relates to expected long term outcomes
based on the learner’s goals and future
aspirations and includes short term SMART
targets and ‘different from and additional to’
provision.
• Progress and impact of the provision is
routinely evaluated with the learner on at least
a termly basis, to ensure progress is made and
sustained.
• Involvement of external educational
professionals and support services.
• Non-educational professionals working with
the learner outside of education may, with
the learner’s permission also be involved in
assessment and planning.

In addition to universal intervention and support
approaches some learners will require the following:
• A system of graduated cycles of assess, plan, do
and review in place, which draws upon increasingly
detailed interventions and support approaches
that ensures interventions are matched to need.
• Assistance to access the Local Offer.
• Signpost to YouthKernow website.
• Targeted/small group work aimed at developing
specific skills e.g. interview skills, CV support.
• Recommendations from external professionals are
implemented and included as part of the learner’s
SEN support Plan.
• Targeted careers guidance to support the learner
with opportunity awareness, decision making and
career development ideas.
• Support to access appropriate vocational tasters
and work experience. With targeted support for the
learner and the work experience provider.

Review
The learner’s SEN Support Plan should include:
• record of learner’s views and future aspirations
• record of parent/carer/key adult views if appropriate
• collated assessment and progress data from a range of sources e.g. lecturer/teacher, SEND lead,
external professionals
• record of the desired outcomes and targets for the learner
• successive and graduated cycles of assess, plan, do and review. These must include a record of the
implemented interventions, resources, strategies and support and what impact these have had over time
• record of implementation of external support and advice
If, despite successive cycles of assess, plan, do, and review, progress has not been made,
consider the following specialist section and consider whether a request for an EHC needs
assessment is appropriate.
The graduated response in mainstream post-16 settings |
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Specialist – for a few learners

A few learners may require a higher level of support and may have:
• no awareness and or understanding of future options
• decision making skills which are dependent on a Mental Capacity Assessment
• low self-confidence/expectations/motivation
• highly restricted self-care and independence skills
• significant communication and interaction needs which impact on their future employability
opportunities
• significant cognition and learning needs which impact on their future employability
• significant social, emotional and mental health needs which impact on their future employability
• significant sensory and or physical needs which impact on their future employability
• limited financial resources
• difficulty accessing provision due to location
These learners will require access to individual learning pathways, personalised approaches and specific
interventions.
In addition to universal and targeted assessment these learners may require an Education Health
Care Plan (EHC Plan).

Assess and Plan

Do

In addition to universal and targeted
assessment and planning approaches:
• Obtain information from learner and, where
appropriate, parent/carer/key adult about
support already in place and how these can
support Planning for Adulthood outcomes e.g.
Social Care or Health professionals.
• With the permission of the learner and parent/
carer assess health care plans and condition
specific care plans already in place for the
learner.
• Consideration of the Mental Capacity Act.

Continue with universal and targeted intervention
and approaches.
• At this level of need the learner is highly likely
to require personalised arrangements and or a
co-ordinated multi-agency response to help them
prepare for adulthood.
• Assistance to apply for Access to Work funding to
support employment.
• Independent travel training.
• Help to access support from Jobcentre and
Disability Employment Advisers.
• Support to apply for Disabled Learner Allowance if
moving to Higher Education.
• Provide links to supported employment
organisations.
• See the Nice website for additional ideas which
could be applied across the four Preparing for
Adulthood areas.
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Review
In addition to universal and targeted evaluating progress and review approaches a few learners will
also require:
• reviews of progress that take place with the learner and, where appropriate, their parent/carer
regularly. Reviews must include specific reference to progress towards desired outcomes and targets.
If targets have not been met, interventions, resources and strategies support should be amended and
or targets changed. Achieving targets may also mean that arrangements and targets will need to be
adjusted and success and progress should be acknowledged and celebrated
• reviews which involve the appropriate external professionals working with the learner
When considering the learner’s progress and the impact and effectiveness of the support which has
been provided the learner may:


no longer need such intensive special educational provision as their needs will be met via targeted
and universal approaches



continue to need intensive special educational provision as needs cannot be met from targeted
and universal approaches



need more intensive, personalised educational provision and support
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Needs, Assess, Plan, Do, Review
Preparing for Adulthood - Independent Living
Universal – for all learners
All learners must access information, advice and guidance so they are aware of the choices open to
them and to enable them to make informed decisions about their lives.
Including:
• knowledge of housing options and understanding different types of living arrangements
• independent travel ability and experience
• independent living skills e.g. cooking, cleaning, shopping, laundry
• financial management e.g. budgeting and using a bank account etc.
• Participate in meaningful work-related activities and non-accredited activities.
• understanding consent and best interests

Assess and Plan

Do

• Systems are in place to ensure that learners are • Support and signposting to information and advice
enrolled on appropriate programmes of study/
about the range of future housing options
courses
• Support and sign posting about welfare benefits,
• Systems are in place to obtain and regularly
housing benefits and funding available to support
review learner’s views about their strengths,
independent living
difficulties and future aspirations
• Encourage use of the Local Offer.
• Analysis of learner data to identify learners that
• Signpost to YouthKernow website
may present with vulnerabilities
• Programmes of study or courses supports and
facilitates the development of independence skills

Review
Through regular reviews of the learner’s progress in consultation with the learner. Including
• record of learner’s views and aspirations
• record of parent/carer/key adult views if appropriate
• collated assessment and progress data
• evidence of impact of time limited interventions on learning
• record of any external support
If initial concerns remain and/or progress has not been made, consider the
appropriateness of targeted support
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Targeted– for some learners
Some learners may require further support and may:
• have a limited understanding of future housing options
• be reluctant or unwilling to attend educational or residential trips
• have few independent living skills
• have little understanding of consent and best interest

Assess and Plan

Do

In addition to universal assessment and
planning approaches, some learners will
require

In addition to universal intervention and support
approaches some learners will require the
following:

• Courses which have been developed to provide • A system of graduated cycles of assess, plan,
opportunities and pathways to facilitate
do and review is in place, which draws upon
independent living.
increasingly detailed interventions and support
approaches that ensures interventions are
• Assessments of independent living skills
matched to need.
lead to an individual SEN plan support
being developed which includes Preparing
• Assistance to access Local Offer.
for Adulthood Independent Living related
• Targeted sessions to help learners learn about,
outcomes:
explore and identify independent or supported
• Relates to expected long term outcomes based
housing options.
on the learner’s goals and future aspirations
• Recommendations from external professionals are
and includes short term SMART targets and
implemented and included as part of the learner’s
‘different from and additional to’ provision.
SEN Support Plan.
• Progress and impact of the provision is
• Support to access information from Local
routinely evaluated with the learner on at least
Authority Housing Advice, Housing Associations,
a termly basis, to ensure progress is made and
Citizen Advice, Social Care etc.
sustained.
• Support and interventions aimed at developing
• Involvement of external educational
specific independent living skills e.g. money
professionals and support services.
management.
• Non-educational professionals working with
• Targeted support about welfare benefits, housing
the learner outside of education may, with
benefits and funding available to support
the learner’s permission also be involved in
independent living.
assessment and planning.

Review
The learner’s SEN Support Plan should include:
• record of learner’s views.
• record of parent/carer/key adult views if appropriate
• collated assessment and progress data from a range of sources e.g. lecturer/teacher, SEND lead,
external professionals.
• record of the desired outcomes and targets for the learner.
• successive and graduated cycles of assess, plan, do and review. These must include a record of
the implemented interventions, resources, strategies and support and what impact these have
had overtime.
• record of implementation of external support and advice.
If despite successive cycles of assess, plan do review and review progress has not been made,
consider the following specialist section and consider whether a request for an EHC needs
assessment is appropriate.
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Specialist – for a few learners
A few learners may require a higher level of support and may:
• have no understanding of future housing options.
• not be attending educational or residential trips.
• be dependent on adults for most of their daily needs e.g. hygiene, feeding, mobility, dressing etc.
• have no apparent understanding of consent and best interest
These learners will require access to individual learning pathways, personalised approaches and specific
interventions.

Assess and Plan

Do

In addition to universal and targeted
assessment and planning approaches:

• Continue with universal and targeted intervention
and support approaches.

• Obtain information from learner and, where
appropriate, parent/carer/key adult about
support already in place and how these can
support PfA outcomes e.g. Social Care or
Health professionals.

• At this level of need the learner is highly likely
to require personalised arrangements and or a
co-ordinated multi-agency response to help them
prepare for adulthood.

• With the permission of the learner and parent/
carer assess health care plans and condition
specific care plans already in place for the
learner.
• Consideration of the Mental Capacity Act.
• Transition to adult services planning.

• Use of Social Care personal budgets to develop
independent living skills such as independent
travel training.
• Support to access information and advice on
welfare benefits, Disability Living Allowance.
• See Nice website for additional ideas which could
be applied across the four Preparing for Adulthood
areas.

Review
In addition to universal and targeted evaluating progress and review approaches a few learners
will also require:
• Reviews of progress to take place with the learner and, where appropriate, their parent/carer/
key adult regularly.
• Reviews must include specific reference to progress towards desired outcomes and targets. If targets
have not been met, interventions, resources and strategies support should be amended and or targets
changed. Achieving targets may also mean that arrangements and targets will need to be adjusted and
success and progress should be acknowledged and celebrated.
• Reviews should involve the appropriate external professionals working with the learner.
When considering the learner’s progress and the impact and effectiveness of the support which has
been provided the learner may:


no longer need such intensive special educational provision as their needs will be met via targeted
and universal approaches

OR


continues to need intensive special educational provision as their needs will be met via targeted
and universal approaches

OR


need more intensive, personalised educational provision and support.
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Needs, Assess, Plan, Do, Review
Preparing for Adulthood - Participating in Society
Universal – for all learners
All learners access information and opportunities to contribute to and participate in community
activities. Including:
• encouragement and support to take part in extracurricular activities
• volunteering
• friendships and relationship support and guidance
• understanding personal safety and responsibility

Assess and Plan

Do

• Systems are in place to ensure that all
learners are able to access and take part in
extracurricular activities

• All learners have access to pastoral/well-being support,
including needs led drop-in sessions, small group or
one-to-one appointments.

• Systems are in place to obtain and regularly
review learner’s views about their strengths,
difficulties and future aspirations.

• Support for all learners to take part in extracurricular
activities is in place.

• Analysis of learner data to identify learners that
may present with vulnerabilities.

• Support/signposting to potential sources of funding for
activities, travel etc.
• Support and signposting to information and advice
about the range of activities, groups and opportunities
available locally, regionally or nationally.
• Signposting to volunteering opportunities.
• Encourage use of the Local Offer.
• Signpost to YouthKernow website
• Inform learners where they can go for help and how to
use emergency services.
• Learners access regular Personal, Social, Health and
Economic (PSHE) sessions/wellbeing events e.g.
substance misuse
• Learners have an identified teacher/mentor.
• Programmes of study or courses promote the
awareness and importance of contributing to and
participating in social/community activities.

Review
Reviews should take place regularly in consultation with the learner, focusing on the learner’s
progress. Including:
• record of learner’s views and aspirations
• record of parent/carer/key adult views if appropriate
• collated assessment and progress data
• evidence of impact of time limited interventions on learning
• record of any external support
If initial concerns remain and/or progress has not been made consider targeted support.
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Targeted– for some learners
To facilitate inclusion and participation in community activities, some learners will require access
to appropriately differentiated information and supported opportunities.
Some learners may:
• find it difficult to develop and maintain friendships.
• rarely meet up with friends face to face.
• be on the periphery of social groups
• not join in extracurricular activities
• have lowered self-confidence or limited assertiveness
• have a limited sense of danger or what constitutes risk taking behaviours
• be dependent on adults to meet some of their needs
• have recognised social communication difficulties

Assess and Plan

Do

In addition to universal assessment and
planning approaches, some learners will

In addition to universal intervention and support
approaches some learners will require the
following:

• Require courses which have in part been
developed to provide opportunities and
pathways to facilitate their social inclusion and
participation

• Support to engage in subject / interest related
clubs and activities offered on campus.
• Recommendations from external professionals are
implemented and included as part of the learner’s
SEN support Plan.

• Assessments which identify whether a learner
requires a stand-alone pastoral/inclusion
support plan or an individual SEN support Plan
• Support to identify activities for specific groups on
being developed, which includes Preparing
campus and in the wider community e.g. groups
for Adulthood Participating in Society related
for young people with Autism via the Local Offer
outcomes.
• Discussion with learner and parents/carers/key
• Routine evaluations of progress and with the
adults (where appropriate) about an Early Help
learner on at least a termly basis, to ensure
Assessment which may result in access to targeted
progress is made and sustained.
activities/support such as that offered by the Early
• Involvement of external educational
Help Targeted Youth Support Workers.
professionals and support services.
• Consider accessing Gweres Tus Yowynk if the
• Non-educational professionals working with
learner is at risk of engaging or engaging in antithe learner outside of education may, with
social behaviour.
the learner’s permission also be involved in
• Access information and support about drugs,
assessment and planning.
alcohol, domestic violence, hate crime, antisocial
behaviour etc from Safer Cornwall

• Delivery of targeted individual or group support on
friendships, relationships, sex education, alcohol/
drug misuse/personal safety etc.
• Support to access and identify volunteering
opportunities.
• Work with other professionals to develop risk
assessments to access provision/activities on a
needs led basis.
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Review
The learner’s SEN Support Plan should include:
• record of their views
• record of parent/carer/key adult views if appropriate
• collated assessment and progress data from a range of sources e.g. lecturer/teacher, SEND lead,
external professionals.
• record of the desired outcomes and targets for the learner.
• successive and graduated cycles of assess, plan, do and review. These must include a record of
the implemented interventions, resources, strategies and support and what impact these have
had overtime.
• record of implementation of external support and advice.
If despite successive cycles of assess, plan do review and review progress has not been made,
consider following the specialist section and consider whether a request for an EHC needs
assessment is appropriate.

The graduated response in mainstream post-16 settings |

23

Specialist – for a few learners
To facilitate inclusion and participation in community activities, a few learners will require access
to individual learning pathways via personalised approaches and specific interventions.
A few learners may:
• be dependent on adults to meet daily needs
• have little or no intentional communication skills
• have limited mobility
• pose a risk to themselves and/or others
• have little or no understanding of their own sexuality or sexualised behaviour

Assess and Plan

Do

In addition to universal and targeted
assessment and planning approaches:
• Obtain information from learner and, where
appropriate, parent/carer/key adult about
support already in place and how these can
support Planning for Adulthood outcomes e.g.
Social Care or Health professionals.
• With the permission of the learner and parent/
carer (where appropriate) assess health care
plans and condition specific care plans already
in place for the learner.
• Consideration of the Mental Capacity Act.
• Transition to adult services planning.

• Continue with universal and targeted intervention
and support approaches.
• Support the learner to access opportunities to stay
away from the family home e.g. residential trips/
visits.
• Support to access Short Break Services if eligible.
Further information is available on the Local Offer.
• Work with Social Care colleagues to identify if
Social Care personal budgets / direct payments
can be used to support this PfA outcome e.g. PA
used to transport learner to social activities.
• Explore the possibility of support from external
support services e.g. mental health teams
• Consider the need of the learner for an
independent advocate.
• Work with other professionals to implement risk
assessments to access provision/activities on an
individual needs led basis.
• See Nice website for additional ideas which could be
applied across the four Planning for Adulthood areas.

Review
In addition to universal and targeted support evaluating progress and review approaches, a few
learners will also require:
• Reviews of progress which should take place with the learner and, if appropriate, their parent/carer
key adult regularly. Reviews must include specific reference to progress towards desired outcomes
and targets. If targets have not been met, interventions, resources and strategies support should be
amended and or targets changed. Achieving targets may also mean that arrangements and targets will
need to be adjusted and success and progress should be acknowledged and celebrated.
• Reviews which involve the appropriate external professionals working with the learner.
When considering the learner’s progress and the impact and effectiveness of the support which has
been provided the learner may:


no longer need such intensive special educational provision as their needs will be met via targeted
and universal approaches

OR


continue to need intensive special educational provision as needs cannot be met from targeted
and universal approaches.

OR


need more intensive, personalised educational provision and support
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Needs, Assess, Plan, Do, Review
Preparing for Adulthood - Health
Universal – for all learners
All learners have access to a range of sport, leisure and/or recreational activities. Information enables
them to make informed decisions about being as healthy as possible in their adult life.
Some learners may have short term medical conditions which temporarily impact on their learning. Others
may have long-term medical conditions which, with reasonable adaptations, do not impact on learning.

Assess and Plan

Do

• Systems are in place to ensure that all learners
are able to access and take part in a variety of
sport, leisure and recreational activities.

• Learners are encouraged to develop their understanding
of a healthy lifestyle, e.g. exercise, diet, weight
management, drug / alcohol use, smoking, relaxation etc.

• Systems are in place to obtain and regularly
review the learner’s views about their
strengths, difficulties and future aspirations.

• Support/signposting so that learners understand
where they can get support for medical issues.

• Support/signposting to potential sources of
• Analysis of learner data to identify learners that
funding for activities, travel etc.
may present with vulnerabilities.
• Encourage use of the Local Offer.
• All learners are supported by appropriate
• Signpost to YouthKernow website
Health and Safety/risk assessments systems
• Learners access regular Personal, Social, Health
and policies.
and Economic (PSHE) sessions / wellbeing events.
• Learners have an identified teacher/mentor.
• Programmes of study or courses promote the
awareness and importance of a healthy lifestyle and
the positive impact this can have on their learning and
throughout adult life.

Review
Through regular reviews of the learner’s progress in consultation with the learner. Including:
• record of their views
• record of parent/carer/key adult views if appropriate
• collated assessment and progress data
• evidence of impact of time limited interventions on learning
• record of external support
Read in conjunction with the Sensory and/or Physical broad area of need section of this document.
If initial concerns remain and/or progress has not been made consider targeted support.
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Targeted– for some learners
To enable their access to sport, leisure and recreational activities, some learners will require
supported opportunities. Appropriately differentiated information assists them to make informed
decisions about being as healthy as possible in adult life.
Some learners may:
• engage in little physical activity
• constantly appear tired and struggle to engage
• make unhealthy life style choices
• engage in risk taking behaviours
• have recognised, long term medical conditions that impacts on their access to activities

Assess and Plan

Do

In addition to universal assessment and
planning approaches:

In addition to universal intervention and support
approaches some learners will require the following:

• Assessments identify whether a learner
requires a stand-alone health care plan or an
individual SEN support Plan being developed,
which includes Planning for Adulthood Health
related outcomes.

• Risk assessments to enable them to participate safely in
sports/ leisure activities.

• Progress and impact of the provision is
routinely evaluated with the learner on at least
a termly basis, to ensure progress is made and
sustained.

• Support to engage in subject/interest related clubs
offered on campus and in the wider community.
• Recommendations from health professionals are
implemented and included as part of the learner’s standalone health care plan or SEN support Plan.
• Management of any medical conditions to determine
whether or not a learner be supported to do this
independently e.g. taking medication.

• Health professionals working with the learner
outside of education may, with the learner’s
• Support/signposting of how to engage with healthcare
permission also be involved in assessment
providers e.g. registering with a doctor, dentist or optician
and planning, either as part of a stand-alone
and how to make and attend appointments etc.
health care plan or as part as an individual SEN
support Plan.
• Advice on how to get a free annual health check for people
with learning disabilities over the age of 14.

Review
A learner’s Health Care Plan should be reviewed regularly as advised by health professionals.
The learner’s SEN Support Plan should include:
• record of learner’s views.
• record of parent/carer/key adult views where appropriate
• collated assessment and progress data from a range of sources e.g. lecturer/teacher, SEND lead,
external professionals.
• record of the desired outcomes and targets for the learner.
• successive and graduated cycles of assess, plan, do and review. These must include a record of
the implemented interventions, resources, strategies and support and what impact these have had
overtime.
• Record of implementation of external support and advice.
Read in conjunction with the Sensory and/or Physical broad area of need section of this
document. If despite successive cycles of assess, plan do review and review progress has not been
made, consider the following specialist section and consider whether a request for an EHC needs
assessment is appropriate.
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Specialist – for a few learners
To facilitate inclusion in sport, leisure and recreational activities and to be as healthy as possible,
a few learners will require access to individual learning pathways via personalised approaches and
specific interventions.
A few learners may:
• be dependent on adults to meet daily needs
• have little or no intentional communication skills
• have limited mobility
• have little or no awareness of danger
• pose a risk to themselves and/or others
• have multiple and complex on-going health needs
• have little or no understanding of their own sexuality or sexualised behaviour

Assess and Plan

Do

In addition to universal assessment and
planning approaches:

• Close liaison with parent/carer/key adult (where
appropriate), support network and other
professionals who work closely with the learner to
identify signs and behaviours which may indicate
changes in emotional wellbeing.

• Obtain information from learner and, where
appropriate, their parent/carer/key adult
about medical support already in place and
how these can support Planning for Adulthood
outcomes.
• With the permission of the learner and parent/
carer assess health care plans and condition
specific care plans already in place for the
learner.
• Consideration of the Mental Capacity Act.

• Recommendations from health professionals are
implemented and included as part of the learner’s
SEN support Plan.
• Liaise with specialist heath care teams.
• Enable learners to take responsibility for managing their
own health in line with the Mental Capacity Act.

• Ensure specialist equipment is readily accessible and used
• Planning the transition to adult health services.
correctly.
• See Nice website for additional ideas which could be
applied across the 4 Planning for Adulthood areas.

Review
In addition to universal and targeted support evaluating progress and review approaches, a few
learners will also require:
• Reviews of progress which should take place with the learner and, if appropriate, their parent/carer
key adult regularly. Reviews must include specific reference to progress towards desired outcomes
and targets. If targets have not been met, interventions, resources and strategies support should be
amended and or targets changed. Achieving targets may also mean that arrangements and targets will
need to be adjusted and success and progress should be acknowledged and celebrated.
• Reviews which involve the appropriate external professionals working with the learner.
When considering the learner’s progress and the impact and effectiveness of the support which has
been provided the learner may:


no longer need such intensive special educational provision as their needs will be met via targeted
and universal approaches

OR


continue to need intensive special educational provision as needs cannot be met from targeted
and universal approaches.

OR


need more intensive, personalised educational provision and support

*Read in conjunction with the Sensory and/or Physical broad area of need section of this document, p63 onwards
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Guide to areas of need,
intervention and specific
support recommendations
Communication and
Interaction
SEND Code of Practice
6.28 Children and young people with speech,
language and communication needs (SLCN) have
difficulty in communicating with others. This may
be because they have difficulty saying what they
want to, understanding what is being said to them
or they do not understand or use social rules of
communication. The profile for every child with
SLCN is different and their needs may change over
time. They may have difficulty with one, some or

all of the different aspects of speech, language or
social communication at different times of their
lives.
6.29 Children and young people with ASD,
including Asperger’s Syndrome and Autism, are
likely to have particular difficulties with social
interaction. They may also experience difficulties
with language, communication and imagination,
which can impact on how they relate to others
Code of Practice, p97.
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Needs, Assess, Plan, Do Review
Communication and Interaction:
Entering a post-16 setting means a period of change and transition into adult life. Therefore, the learner’s
concept of “the future” needs to be explored and if necessary, presented in such a way to make it more
concrete and meaningful. Choice-making needs to be informed, and the learner enabled to make decisions
as independently as possible.
Post-16 settings should consider how they support learners with speech, language and communication
needs effectively, what good practice looks like for them at a universal level, and what support they can
offer at targeted and specialist levels. The provision should include ongoing staff training around identifying
and supporting communication skills and knowing how to access specialist support

Universal – for all learners
All learners need to be able to communicate effectively to be able to reach their potential in
making progress towards independence, employment, having good health and participating in the
community.
Many students may be continuing their educational journey into adulthood with restricted speech,
language and communication skills such as limited listening and attention skills, limited processing
and understanding of language skills, having a limited vocabulary, poor syntactic development and
disordered speech production.
Speech, language and communication difficulties can be harder to identify in young people and may
present initially in their behaviours or engagement in learning. Some young people may have good skills
but are reluctant to use them. Others don’t have these skills. It’s important to work out which it may be.
Social and Communication needs
Social communication is on a continuum of need and many young people will display behaviours and
characteristics including:
• impaired social interaction
• impaired verbal and non-verbal interaction
• restricted and repetitive behaviour
• highly focussed interests
• sensory sensitivities
Speech, language and communication issues can cause students difficulties in communicating their ideas,
taking part in interactions and learning new skills, thereby affecting their opportunities for developing
independence, being employed and participating in their community.
At universal level, these barriers can be overcome through consistent good quality teaching and a
communication friendly environment.
A communication friendly environment should make communication as easy, effective and enjoyable
as possible. It should provide opportunities for everyone to talk, listen, understand and take part and
develop to their potential. A communication friendly environment will support the development of all
young people’s communication skills. A communication friendly environment usually includes features
which will be particularly beneficial for learners with Speech, Language and Communication Needs. A
communication friendly environment will also support a young person’s learning and their social and
emotional development.
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Assess and Plan

Do

• systems to be in place for staff to routinely
seek learner views about their strengths and
difficulties and how they can be supported

All learners will require access to the following
intervention and support approaches:

• systems to be in place for staff to regularly
seek the views of learners about their
communication and interaction skills and,
where appropriate, their parent/carer/key
adult.
• appropriate arrangements to be in place
for assessment of the learning and college
environment and the impact on learners’
communication. These arrangements should
be reviewed at least annually.

• a communication friendly environment (guidance
and more information available via The
Communication Trust)
• all staff need to be suitably skilled (e.g. by using
the Speech, Language and Communication
Framework developed by The Communication
Trust as a starting point
• close links with relevant key people so staff are
aware of changes in home circumstances that
may impact on progress. This may be parents/
carers or social workers/other appropriate adults

• routine assessment of learners’
• consideration and understanding of different
communication skills and especially their
learning styles e.g. multisensory and ensuring that
functional ability to use those skills to develop
this is reflected in the range of styles employed
independence, employability and participate in
• flexible grouping strategies, including ones where the
their community
learner can work with peers of a range of abilities
• teachers to take account of access strategies
• an appropriately differentiated programme of
and teaching styles when planning
study to take account of individual needs
• personalised learning targets in agreement with
the learner where possible
• classroom and whole college environment
modifications to take account of learning needs
• use of peer support systems across the college
e.g. peer mediators and learner buddy systems
• seating arrangements which are used to facilitate
good communication and learning. This may
include planned paired/group work and/or careful
consideration of the physical environment
• focused small group support on a needs-led basis
• opportunities outside taught time e.g. study
groups, enrichment activities etc.
• special arrangements in place for testing and
assessments when required
• peer and adult support
• teaching learners thinking skills and social
interaction skills and helping them to become
aware of their own learning processes.

Review
Regular reviews of each learner’s progress in consultation with the learner’s parent/carer/key
adult (where appropriate). This will follow the whole college assessment cycle reviewing learners’
attainment and progress. Colleges will determine their own approach to record keeping but should
ensure that Individualised Learner Record (ILR) data is recorded accurately and in a timely manner.
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Targeted– for some learners
Some learners may have communication and interaction difficulties which cannot be met by
universal approaches over a sustained period of time.
Their difficulties may interfere with their ability to access their programme of study. They may also impact
on their social, emotional and mental health. Their difficulties may be a barrier to the learner achieving
their potential in terms of independence, employment and participation in their community.
Learners with these difficulties may have a diagnosis such as Autistic Spectrum Condition, Developmental
Language Disorder (DLD), Phonological Disorder, Developmental Verbal Dyspraxia (DVD) Dysfluency,
Selective Mutism or Voice Disorder.
A learner may:
• fail to initiate or maintain conversations appropriately with adults or peers
• appear to be managing a conversation with one other person but appear very quiet in a group situation
or not respond at all if they are struggling with the pace of the conversation
• routinely have problems following group instructions as they do not recognise that group instructions
apply to themselves
• seem to ignore what they have been asked to do or do the wrong thing because they have
misunderstood an instruction
• only remember parts of instructions
• have limited understanding of everyday rules and conventions e.g. entering areas which are off limits to
learners
• have difficulty completing tasks because of the way in which they are explained. For example, when
asked to ‘evaluate a multi-cultural product’, a learner may not understand that this asks them to
describe why they liked/disliked e.g. curry or a chilli
• struggle to learn and remember new words
• misuse pronouns, irregular past tenses and plurals
• use very simplistic sentence structures
• appear to use quite complex language but are more limited in their understanding
• have continued immaturities in their sound system e.g. substituting a number of speech sounds
• lack skills to interact with peers successfully
• speak with an unusual intonation
• have interests that dominate to an extent that it becomes a barrier to communication with others
• demonstrate significant rigidity in routines
• find it challenging to produce written work and what they do produce is very basic
• sound muddled or disorganized when recalling/explaining experiences and events
These learners will require a graduated approach which draws on increasingly detailed interventions
and support approaches, and where appropriate specialist expertise, in successive cycles of
assessment, planning, intervention and review; ensuring that the interventions match needs.
If a learner requires provision which is additional to, and different from that which is provided in the
mainstream class, college staff should consider whether the learner should be identified as having
special educational needs and recorded as such on the college’s data systems.
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Assess and Plan

Do

In addition to universal assessment and planning
approaches, some learners may require access
to the following intervention and support
approaches:
• the college to gather their views about their
difficulties and the support approaches to be put
in place. Learners will require the use of accessible
language and allocation of sufficient time for the
process. The learner is likely to require additional
time to process questions and then form a response
• where appropriate, the college to raise and discuss
concerns with their parent/carer/key adult and
involve them in planning support approaches
• liaison and consultation with external professionals
and support services where appropriate
• close links with relevant key people so that college
staff are aware of changes in home circumstances
that may impact on progress. This may be parents/
carers or social workers/other appropriate adults
• health and social care professionals e.g. Speech and
Language Therapist, Children and Young People’s
Services, Adult Learning Disabilities Service may also
be involved in assessment and planning
• where appropriate, education support services may
also contribute to developing an SEN support plan
• both qualitative and quantitative measures may
be used as a baseline from which progress can be
judged
• the teachers and the member of staff responsible
for SEN co-ordination/learning support to establish
a clear analysis of learners’ needs
• consideration to be given to their development in
comparison to their peers and their response to
previous interventions
• clear plans for the use of support which relate to
expected long term outcomes and include short
term SMART targets
• where appropriate, targets to be set in
consultation with external professionals
• for some learners, a coordinated, holistic multiagency involvement will be required. This may
involve a range of professionals including Adult
Learning Disabilities Service (post-18), Social
Care Teams and a range of health professionals
and other support groups
• ongoing staff training around communication
skills and awareness of the range of specialist
support available

Some learners may require the following intervention
and support approaches in addition to universal
provision:
• there should be appropriate modification to
classrooms and the whole college environment,
including the provision of activities and a suitably
supportive environment during social situations
to meet the needs of learners with communication
difficulties
• targeted adult support may be required at an individual
level or within a small group to provide a range of
interventions and support approaches e.g. learning to
take turns
• support approaches may include the use of additional
technology, strategies to reduce language demand,
supporting instructions with the use of visuals, clear
routines and specific opportunities to discuss and
make explicit the links between different aspects of
learning
• interventions may include the provision of individual
or group work targeting the development of specific
language, communication and speech skills such as
vocabulary, syntax, reasoning, phonological awareness,
speech sounds, social interaction and dysfluency
• individual arrangements made for seating and groupings
to meet individual needs e.g. sensory sensitivities
• learner and parent/carer/key adult involvement (where
appropriate) in developing a teaching programme
• access to specialist staff for advice and guidance as
appropriate
• flexible use of adult support
• explicit teaching of particular social concepts e.g. how
to wait in a queue
• preparation and planning to support changes in routine
or response to potential triggers e.g. supply staff, visitors
to the college or special events such as when routines
change around Christmas
• focused small group support on a needs-led basis
• opportunities outside taught time e.g. study groups,
enrichment activities etc.
• special arrangements in place for testing and
assessments when required
• peer and adult support
• teaching learners thinking skills and social interaction
skills and helping them to become aware of their own
learning processes.
visual strategies to support understanding e.g. the use
of symbols in individual visual timetables, cue card
prompts, sequencing strips. Further visual support
strategies may include flow charts, social stories or
comic strip cartoons
• increasing differentiation of learning tasks at both the
input and output level
• simplification of learning resources
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Learner views should always be sought as part of the review process.
Records of steps taken to meet the needs of individual learner should be kept and available as needed.
Where appropriate reviews should involve input from external professionals involved with the learner.
In evaluating the progress that has been made, the learner may:


no longer need SEN provision and their needs will be met using universal approaches

OR
 continue to need SEN provision as needs cannot be met from universal approaches.
OR


need more personalised support.
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Specialist – for a few learners
A few learners will have longstanding difficulties and will not have responded to evidence-based
interventions over time therefore progress will have been less evident.
Difficulties are likely to have a considerable impact in one or more of the following areas:
• ability to learn new skills
• access to their programme of study
• social emotional and mental health
• relationships with others
These learners will require:
A personalised approach which draws on very detailed interventions and support involving ongoing
monitoring by appropriate specialist professionals.
If a learner, despite graduated cycles of assess, plan, do and review, does not make progress,
consideration may need to be given to the appropriateness of requesting an EHC needs
assessment.
Guidance on the criteria used by the Local Authority when considering an EHC needs assessment
can be found within the SEN file on Cornwall Council’s website

Assess and Plan

Do

A few learners will have severe and
longstanding difficulties which may not
respond to focussed and evidence based
interventions over a period of time.

A few learners may require a very highly modified
learning environment to meet their individual needs
in addition to access to universal and targeted
provision.
Staff should be suitably skilled (e.g. by using the Speech,
The severity of difficulties may have a
considerable impact on learners’ ability to access Language and Communication Framework developed
by The Communication Trust as a starting point)
their programme of study. The difficulties may
affect their emotional and mental health and their A high level of adult attention may be required to
ability to develop positive social relationships
provide:
with adults and peers. The difficulties may
• a highly structured and individualised learning
affect their ability to develop independence,
programme across the college week. This may
gain employment and/or participate in the
include the use of individual visual timetables using
community.
photos or symbols, task management boards and
key word signing alongside the use of very simple
These learners will require a graduated
language to support the understanding of learners
approach which draws on very detailed
interventions, support approaches and
• expressive communication may need to be
specialist expertise in successive cycles of
supported through the use of alternative and
assessment, planning, intervention and
augmentative communication systems to enable
review.
them to interact with both their learning and their
peers. These may include systems such as key word
signing, choosing boards, the Picture Exchange
Communication System (PECS) Core board or PODD
(Pragmatic Organisation Dynamic Display), books.
Some learners may require communication aids such
as tablets or bespoke communication aids
• a high level of care and supervision
• a secure, structured learning environment
including access to appropriate social
communication opportunities
• access to a learning environment where the social
demand is less than in the typical mainstream
classroom for part of the college day
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Where a learner has an EHC plan, the local authority must review that plan as a minimum every
twelve months, including a review of the learner’s support. The college must co-operate with the
local authority in the review process. As part of the review, the local authority can ask the college
to convene and hold the annual review meeting on its behalf.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Parents/carers/key adults can be invited, if appropriate and agreed by the learner, to the review of the
learner’s progress.
Learner views must always be sought as part of the review process.
Records of steps taken to meet the needs of individual learners should be kept and available as needed.
Reviews should involve the appropriate external professionals working with the learner.
In evaluating the progress that has been made the learner may:
 no longer need SEN provision and their needs will be met using universal approaches
OR


Continue to need intensive special educational provision as needs cannot be met from targeted
approaches.

OR


Need more intensive, personalised special educational provision.
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Cognition and Learning
SEND Code of Practice
6.30 Support for learning difficulties may be
required when children and young people
learn at a slower pace than their peers, even
with appropriate differentiation. Learning
difficulties cover a wide range of needs,
including moderate learning difficulties
(MLD), severe learning difficulties (SLD), where
children are likely to need support in all areas
of the curriculum and associated difficulties

with mobility and communication, through
to profound and multiple learning difficulties
(PMLD), where children are likely to have severe
and complex learning difficulties as well as a
physical disability or sensory impairment.
6.31 Specific learning difficulties (SpLD), affect
one or more specific aspects of learning. This
encompasses a range of conditions such as
dyslexia, dyscalculia and dyspraxia
Code of Practice p97-p98

Needs, Assess, Plan, Do Review
Cognition and Learning:
Universal – for all learners
Many learners will show a slower rate of progress than their peers.
This could be due to a range of factors, for example, developmental delay or the impact of life events.
Usually, their rate of progress will increase over time through high quality teaching and in-class support.
It should not be assumed that these learners have SEN.
Some learners’ needs cannot be met by adapting universal provision. These learners require additional
and/or different provision and can be described as having SEN.
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Assess and Plan

Do

All learners require:

All learners require access to the following universal
support approaches:

• support to evaluate their own performance
• regular and rigorous assessment including self
assessment to inform personalised learning
targets
Colleges must ensure that:
• General teaching practice and the college
environment are inclusive and are reviewed on
a regular basis meeting taking account of the
Equality Act 2010.
• There are close links with relevant key
people so staff are aware of changes in home
circumstances that may impact on progress. This
may be with parents/carers or social workers/
other appropriate adults.
• There is a whole college target setting, tracking
and review process.
• Systems are in place for staff to routinely seek
learner views about their progress with learning.
• Where appropriate, systems are in place for staff
to seek parent/carer views about their child’s
progress with learning.

• Close links with relevant key people so staff are aware
of changes in home circumstances that may impact on
progress. This may be parents/carers or social workers/
other appropriate adults
• Where appropriate, parents/carers should know and
understand how their children are being supported in college.
• An appropriately differentiated programme of study
which takes account of individual needs.
• Classroom groupings and seating arrangements that
facilitate learning.
• Careful consideration is given to the language used so
that all learners are able to understand.
• Proactive and motivational language is used.
• Metacognition is used to develop learners’ thinking
skills and independent learning. For example: Use
metacognition to support learners in recognising their
strengths and challenges i.e. enabling them to identify:
 their strengths
 the areas of learning that they find challenging and how
they can use their strengths to overcome their difficulties
 how they learn best and the resources and strategies
that help them
 how they can apply the above to new learning situations
• The whole college environment is adapted to take
account of learning needs e.g. illustrated signs and
labelling.
• Learning environments are positive, inclusive and
supportive with a range of resources to support
learning such as:
 subject/key word lists available
 coloured overlays
 highlighter pens
 concrete materials/manipulatives for maths
• A range of teaching approaches are used to support
learning.
• Multi-sensory teaching and learning techniques are
used across programmes of study
• A range of IT tools are used on a regular basis such as
smart phones, tablets and laptops
• Pictorial, concrete and practical materials are available.
• Tools to support and scaffold learning are available
e.g. mind mapping programs, graphic organisers and
writing frames

Review
Regular reviews of each learner’s progress in consultation with the learner’s parent/carer/key adult
(where appropriate). This will follow the whole college assessment cycle reviewing learners’ attainment
and progress. Colleges will determine their own approach to record keeping but should ensure that
Individualised Learner Record (ILR) data is recorded accurately and in a timely manner.
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Targeted - for some learners
Some learners’ cognition and learning needs cannot be met by universal provision over a sustained
period of time and require more targeted support. These learners can be described as having either
general or specific learning difficulties.
General learning difficulties
Learners with general learning difficulties attain significantly below expected levels across the majority of
the curriculum, despite appropriate interventions, and may have difficulty with:
• understanding concepts
• problem solving
• retaining information
• acquiring and retaining a broad range of skills including literacy and numeracy skills
• working memory
• concentration
• communication
• planning and organisation
• social skills
Specific learning difficulties
Learners with specific learning difficulties achieve well in many areas of the curriculum but have
difficulties in one or more specific areas e.g. mathematics or literacy.
This can be due to difficulties with:
• working memory
• word retrieval
• phonological awareness
• visual stress
• slow visual and auditory processing
• sensory or physical needs
Learners with cognition and learning needs will require a graduated approach which draws on:
• increasingly personalised learning, interventions and support
• information from appropriate specialists such as an Educational Psychologist and the Cognition and
Learning Service
• successive cycles of assess, plan, do and review which ensure that the evidence based interventions
match needs.
If a learner requires provision which is additional to, and different from that which is provided in
the mainstream class, college staff should consider whether the learner should be identified as
having special educational needs and recorded as such on the college’s data systems.
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Assess and Plan

Do

In addition to universal assessment and
planning approaches, some learners will
require:

Some learners may require the following
additional intervention and support
approaches:

• additional opportunities to give their views about
their needs and the support strategies to be put
in place through person-centred approaches,
such as learner conferencing, person-centred
planning and the use of ‘one page profiles’ (or
equivalent).
College staff need to:
• Where appropriate, raise and discuss concerns
with the parents/carers (or other key people)
and work in partnership with them e.g. involving
them in planning support approaches
• Ensure that the teachers, in consultation with
the member of staff responsible for SEN coordination/learning support, establish a clear
analysis of the learning needs of their learners.
• Use additional qualitative and quantitative
measures as a baseline from which progress can
be judged.
• Ensure that continuous assessment and
curriculum assessment is supplemented by
standardised/diagnostic tests where relevant.
• Review and evaluate interventions, using pre
and post measures to determine the impact that
these have had on their learners.
• Explore other evidence based interventions if
those implemented are not making a difference.
• Liaise and consult with external professionals
A graduated approach will enable colleges
to produce a more specific and focused
intervention plan which includes expected long
term outcomes and short term SMART targets.

• An increasingly individualised programme of
study which remains similar to that followed by
the majority of learners and supports the specific
learning objectives of the learner.
• An extended opportunity to access a programme
of study which is developmentally appropriate
• Specific differentiation of activities and
materials e.g. practical learning experiences and
readability of text to support learners’ needs.
• The interests and preferences of the learners are
considered and how teaching can support these
through personalised learning.
• Situations are created where learners can learn
from positive role models.
• Individual arrangements for seating and
groupings including access to quiet areas where
appropriate to support learners’ learning needs.
• Adult support is carefully provide to ensure
it facilitates independent learning through
scaffolding, prompting, clueing and modeling
making the use of evidence that supports best
practice such as that provided by the Education
Endowment Foundation.
• Learners are cued into learning as appropriate
such as through the use of their name before
giving instructions and/or using visual cues/
prompts.
• Learners are supported to understand ideas,
concepts and experiences when they cannot be
gain information through first hand sensory or
physical experiences.
• Alternative methods for recording are
encouraged e.g. mind-mapping, cloze procedure,
writing frames, word processing and voice
recognition.
• Learners are encouraged to plan, record and
revise through the use of mnemonics, mind
maps, post-its, talking tins, iPads/tablets/chrome
books.
• The use of visual timetables, ‘now and next’ and
‘task management’ boards ensure tasks are
understood and can be completed.
• Coloured paper and appropriate font type and
size are available for those with visual stress.
• Learners are not expected to listen and write at
the same time.

Colleges need to detail the learner’s cognition
and learning needs that have been identified as
well as heir current level of attainment.
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Assess and Plan

Do
• Learning/movement breaks are built in for
learners as appropriate such as to support with
concentration or sensory processing needs.
• Explicit teaching is used to help to connect and
generalise concepts.
• Opportunities are created for pre-learning of
concepts and vocabulary.
• Learners are given time to process, understand
and respond to information
and are able to work at their own pace.
• Opportunities are made for over learning and
repetition e.g. little and often.
• Instructions are given in short chunks, supported
by visuals when appropriate with staff routinely
check for understanding.
• Study skills are specifically taught.
• Learners are supported in explicit self-monitoring
and progress feedback.
• Laptops/iPads/tablets/chrome books available
for recording, reading and investigation.
• Support is given in developing and speeding up
key board skills.
• IT tool such as cameras, video cameras,
dictaphones, laptops and tablets are available.
• Individual learners and/or small groups follow
highly structured evidence based programmes
which:
 are based on individual needs
 are multisensory, cumulative, reinforcing and
time limited
 reviewed on a regular basis using pre and post
assessment measures
 enable learnt skills to be transferred to the
classroom
 delivered by suitably trained adults.
e.g. interventions to support and develop, working
memory, numeracy, phonological awareness,
phonics, sight words (precision teaching) and
comprehension.
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Learner views should always be sought as part of the review process.
Records of steps taken to meet the needs of individual learners should be kept and made available when needed.
Where appropriate, reviews should involve input from external professionals involved with the learner
When evaluating the progress that has been made, the learner may:
 no longer need SEN provision and their needs will be met through universal provision.
OR
 continue to need SEN provision as their needs cannot be met through universal provision.
OR


require more personalised support.
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Specialist – for a few learners
A few learners do not respond to targeted support delivered over a sustained period of time and
require more specialised intervention and provision.
These learners’ learning difficulties range from moderate to severe, complex and profound and their
needs will impact on all areas of the programme of study they are following.
Learners with cognition and learning needs may also have difficulties with:
• mobility
• co-ordination
• communication
• perception
• the acquisition of self-help skills
• independence
Learners with profound and multiple learning difficulties (PMLD) also have:
• significant other difficulties such as a physical disability and/or a sensory impairment
At the specialist level, learners will require a graduated approach which involves:
• very detailed and personalised interventions and support approaches
• increased involvement of adults with appropriate specialist expertise
• successive cycles of assessment, planning, intervention and review which ensure that interventions
match needs
If a learner, despite sustained cycles of assess, plan, do and review, does not make progress,
consideration may need to be given to requesting an EHC needs assessment.
Guidance on the criteria used by the Local Authority when considering an EHC needs assessment
can be found within the SEN file on Cornwall Council’s website.

Assess and Plan

Do

In addition to universal assessment and
planning approaches, some learners will
require:

A few learners may require a very highly
modified learning environment to meet their
individual needs:

• Additional specialist assessments in order
to contribute to a specific and focussed SEN
support plan (or equivalent) or EHCP.
• Frequent and detailed quantitative and
qualitative assessments used to measure
progress.
Further opportunities to share their views such as
through visual/non-verbal tools.

• A high level of care and support.
• A secure, structured and safe learning
environment with opportunities to develop
independence.
• The explicit teaching of independent learning
skills through the provision of learning tools
such as technology, visual timetables/prompts,
alternative methods of recording e.g. mind
mapping, voice recognition software.
• Evidence based interventions offering a
highly structured and individualised learning
programme which has been devised through
the support of specialists and are regularly
monitored and reviewed.
• Communications log (or equivalent) to encourage
regular liaison between the setting and the
learner’s home environment (where appropriate)
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Where a learner has an EHC plan, the local authority must review that plan as a minimum every
twelve months, including a review of the learner’s support. The college must co-operate with the
local authority in the review process. As part of the review, the local authority can ask the college
to convene and hold the annual review meeting on its behalf.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Learner views should always be sought as part of the review process.
Records of steps taken to meet the needs of individual learners should be kept and made available when needed.
Reviews should involve the appropriate external professionals working with the learner.
In analysing the progress that has been made the learner may:


No longer need such intensive special educational provision and needs will be met from targeted
and/or universal approaches.

OR


Continue to need intensive special educational provision as needs cannot be met from targeted
approaches.

OR


Need more intensive, personalised special educational provision.
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Social, emotional and mental
health difficulties
SEND Code of Practice
6.32 Children and young people may experience
a wide range of social and emotional difficulties
which manifest themselves in many ways. These
may include becoming withdrawn or isolated,
as well as displaying challenging, disruptive or
disturbing behaviour. These behaviours may
reflect underlying mental health difficulties
such as anxiety or depression, self-harming,
substance misuse, eating disorders or physical
symptoms that are medically unexplained.
Other children and young people may have
disorders such as attention deficit disorder,
attention deficit hyperactive disorder or
attachment disorder.

6.33 Schools and colleges should have clear
processes to support children and young
people, including how they will manage the
effect of any disruptive behaviour so it does not
adversely affect other learners. The Department
for Education publishes guidance on managing
learners’ mental health and behaviour difficulties
in schools – see the References section at the end
of the guidance
SEND Code of Practice, p98.

What is usual and appropriate in Social
Emotional and Mental Health?

It is particularly important when identifying social, emotional and mental health needs that college staff
identify unmet special educational needs such as a learning need that may result in a Social, Emotional and
Mental Health (SEMH) need. Certain individuals or groups are more at risk of developing SEMH needs than
others. Risks can relate to the young person, family, their community or life events so assessment of SEMH
should be considered alongside other information known about the young person/family in order to assess
SEMH needs holistically. For example, one group where there is a high incidence of SEMH needs is Children
in Care/Care Leavers.
It is recommended that when using this section, college staff should be mindful of the extent to which
environmental and familial factors may influence the social, emotional and mental health of learners.

Universal– for all learners
Many learners may periodically display behaviours as a result of social emotional and mental
health difficulties such as:
• difficulty remaining on task
• seeking frequent adult support
• failure to make the progress anticipated across many areas of their programme of study
• showing signs of frustration and early indications of disaffection or disillusion
• difficulty in making and maintaining healthy relationships with peers
• presenting as withdrawn or anxious
• regular attendance issues
This may mean they need some short-term support but it should not be assumed at this point that a
learner has special educational needs.

44 | Supporting Children and Young People with Special Educational Needs:

Assess and Plan

Do

All learners require:

All learners will require access to:

• College leadership and management that
supports and champions efforts to promote
emotional health and wellbeing and fostering
positive relationships.
• Quality first teaching which is rigorously quality
assured by Senior Leaders.
• A programme of study which promotes resilience
and supports social and emotional learning.
• A whole college policy which sets out the way
positive social, emotional and mental health is
promoted, factoring in reasonable adjustments
and adaptations according to individual need.
• College staff are trained to recognise the
importance of staff and learner wellbeing and
support the development of learners’ social
emotional and mental health.
• Appropriate college policies which set out the
approach to pastoral support and developing the
emotional wellbeing and resilience of learners
e.g. citizenship programmes, anti-bullying
approaches.
• Health and safety policies and the completion of
appropriate risk assessments.

• Positive relationships with staff and others within
the college community.
• Personalised learning targets.
• Environmental adaptations to keep learners safe
e.g. quiet space learners can access when they
are finding it difficult to regulate their emotions.
• Consistent behaviour management by all staff,
especially regular reinforcement of positive
behaviours.
• Meaningful system of rewards and sanctions.
• Appropriate differentiation of programmes of
study to ensure that learners are motivated
to learn, minimising social, emotional and
behavioural difficulties.
• Mediation strategies.
• Positive behaviour management strategies.
• A range of opportunities for social and emotional
development such as buddy systems, peer
relationship building strategies
• Social Emotional Learning programmes
• Flexible approaches to a range of different
behaviours.
• Quiet areas are in place (e.g. so that learners can
take time out) and they are used effectively.
• Alternative, supported, positive arrangements for
social times
• Opportunities for physical activity such as
participating in off-site learning.
• Use of choice and motivation.
• Supportive peer systems.
• Structured routines and clear guidelines.
• Self-regulation techniques are taught and their
implementation is supported e.g. calming
strategies, anger management techniques.
• Visual prompts for positive behaviours. Reward
chart/system. Whole college development with
positive intervention strategies.
• Staff coaching to build confidence.
• Clear and regular communication with parent/
carer/key adult (where appropriate).

Review
Regular reviews of each learner’s progress in consultation with the learner’s parent/carer/
significant adult (where appropriate). This will follow the whole college assessment cycle reviewing
learners’ attainment and progress. Colleges will determine their own approach to record keeping
but should ensure that Individualised Learner Record (ILR) data is recorded accurately and in a
timely manner.
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Targeted– for some learners
Some learners’ social emotional and mental health difficulties cannot be met by universal whole
college or class approaches.
These difficulties are sustained over a period of time. The intensity and frequency of the presenting
behaviours may increase.
They may include:
• increasing disturbances during lessons
• significant fluctuations in mood and increasing unpredictability over attitudes to learning tasks
• appearing uncooperative or defiant
• resistance to following instructions and routines
• presenting as significantly unhappy or stressed
• having difficulty in building and maintaining relationships
• not yet having learnt, or needing targeted adult support for, self- regulation
• difficulty in building and maintaining relationships
The social, emotional and mental health needs may be disrupting the learner’s progress with learning or
the learning of others.
Learners will require a graduated approach which draws on:
• increasingly personalised learning, detailed interventions and support
• information and advice from appropriate specialists such as Educational Psychologist
• successive cycles of assess, plan, do and review which ensure that the evidence based interventions
match needs
If a learner requires provision which is additional to, and different from that which is provided in
the mainstream class, college staff should consider whether the learner should be identified as
having special educational needs and recorded as such on the college’s data systems.

Assess and Plan

Do

In addition to universal assessment and
planning approaches, some learners will
require:

Some learners may require the following
additional intervention and support
approaches:

• Additional time to work closely with the learner
and parents/carers/key adult (where appropriate)
to gather additional information about the
learner’s SEMH needs and the impact on their
ability to access their programme of study.
• If the young person is a care-leaver, work closely
with their Social Worker/ PA to identify any
changes or events that may impact their ability to
engage in the programme of study.
• Baseline measures/assessment tools of social
and emotional functioning such as Boxall Profile,
Thrive, SDQ, Leuven Scale and/or ABC logging
(antecedent, behaviour, consequences) should
be undertaken to assess levels and type of need.

• Access to programmes that support and develop
social and emotional learning such as HeadStart
Kernow, Trauma Informed Schools, small group
work, learner coaching or peer mentoring.
• A personalised programme of study and
structured activities at different points in the
week.
• Adaptations to the learning environment and
timetable to reflect and support needs.
• Support to access social situations/times, social
skills groups, calming time at the beginning of
the college day or at a point of transition e.g. after
lunch and outdoor/off-site learning.
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• Liaison with external professionals and
Sensitive use of targeted support from peers or
support services with parental consent (where
adults to:
appropriate).
 build positive and supportive relationships
• Health professionals may also be involved in
 promote participation and engagement
assessment and planning as well as colleagues
 support learning behaviours by modelling and
from social care.
mediated learning
• The assessment will inform the assessment and
 promote independence skills and develop
intervention process.
social inclusion
• Staff should be trained to implement short term
 use of advocacy to promote independence skills
interventions to secure improved progress which
 directed, supported, positive arrangements for
enables learners to benefit from whole class
social situations/times and completion of risk
teaching to promote social development.
assessments across learning environments
• Rigorous qualitative and quantitative measures
should be used as a baseline from which progress
can be judged.
• Measures should also be made of the impact of
the learner’s difficulties on their ability to access
the programme of study

Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Learner views should always be sought as part of the review process.
Records of steps taken to meet the needs of individual learners should be kept and made available when
needed.
Where appropriate reviews should involve input from external professionals involved with the learner.
In analysing the progress that has been made the learner may:
 No longer need SEN provision and their needs will be met from universal approaches.
OR
 Continue to need SEN provision as needs cannot be met from universal approaches.
OR


Need more personalised support.
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Specialist– for a few learners
A few learners will also require a specialised approach which draws on very robust interventions.
Difficulties experienced by learners are sustained consistently over a period of time despite
intervention and may include:
• being extremely withdrawn or self-harming or displaying anxious behaviours
• presenting a serious threat to their own or others safety
• presenting with particularly challenging, uncooperative, destructive and disruptive behaviours
• displaying significant physical and verbal aggression
• sexually inappropriate behaviour towards peers and or adults
• persistent non-compliance
• emotionally based refusal to attend college
• difficulty in building and maintaining relationships
If a learner, despite graduated cycles of assess, plan, do and review, does not make progress
consideration may need to be given to the appropriateness of requesting an EHC needs
assessment.
Guidance on the criteria used by the Local Authority when considering an EHC needs assessment
can be found within the SEN file on Cornwall Council’s website.

Assess and Plan

Do

A few learners’ difficulties are severe and
longstanding and may not respond to focused
and evidence based interventions over a period
of time.

A few learners may require a very highly
modified learning environment to meet their
individual needs:

Some learners require a coordinated Multi Agency
Plan. This may include education, health and social
care services and other community and voluntary
sector groups.

A highly modified learning environment to meet the
needs of the individual learner.
A high level of adult support may be required to
provide:
• A highly structured SEN support plan (or
equivalent)
• A high level of care and supervision
• Individual programmes to develop social and
emotional skills throughout the college day
• Staff trained and skilled in supporting learners
who may display challenging behaviours
• Access to an identified key adult(s)
• An emphasis on social emotional learning
• Directed, supported, positive arrangements for
social situations/times
• Small group interventions
• Interventions such as art/play/ music therapeutic
approaches as advised by Health colleagues
• Counselling
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Where a learner has an EHC plan, the local authority must review that plan as a minimum every
twelve months, including a review of the learner’s support. The college must co-operate with the
local authority in the review process. As part of the review, the local authority can ask the college
to convene and hold the annual review meeting on its behalf.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Learner views should always be sought as part of the review process.
Records of steps taken to meet the needs of individual learners should be kept and made available when
needed.
Reviews should involve the appropriate external professionals working with the learner.
In analysing the progress that has been made the learner may:


No longer need such intensive special educational provision and needs will be met from targeted
and/or universal approaches.

OR


Continue to need intensive special educational provision as needs cannot be met from targeted
approaches.

OR


Need more intensive, personalised special educational provision.
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Sensory and/or physical needs
For clarity, and to support ease of use, sensory and/or physical needs from the SEND Code of Practice will
be separated in this document into:
• Hearing
• Vision
• Physical and medical needs
SEND Code of Practice
6.34 Some children and young people require
special educational provision because they have
a disability which prevents or hinders them from
making use of the educational facilities generally
provided. These difficulties can be age related
and may fluctuate over time. Many children and
young people with vision impairment (VI), hearing
impairment (HI) or a multi-sensory impairment
(MSI) will require specialist support and/or

equipment to access their learning, or habilitation
support. Children and young people with an
MSI have a combination of vision and hearing
difficulties. Information on how to provide
services for deafblind children and young people
is available through the Social Care for Deafblind
Children and Adults guidance published by the
Department of Health (see the References section
at the end of the guidance). (COP, page 98)

Needs, Assess, Plan, Do, Review
Sensory and/or physical: Hearing
Universal– for all learners
Many learners will have had some degree of hearing loss during their school years, particularly at
primary age.
This may affect one or both ears, be temporary or permanent, or may be fluctuating in nature.
As a result they may:
• have difficulty focusing and listening
• misspeak information
• misunderstand social situations
• have poor phonological awareness
• have difficulty processing or remembering new information, vocabulary and language
• require hearing aid(s)
This may mean learners need some short-term support, but it should not be assumed that they have
special educational needs.
The type, degree and diagnosis of hearing loss for any young person should be confirmed through the
appropriate medical services – Audiology and/or Ear Nose and Throat (ENT) services. Since hearing loss
fluctuate or change over time, close liaison should be maintained with the relevant medical services.
Changes to hearing levels can significantly affect a learner’s level of need related to their hearing loss.
Appropriately prescribed assistive hearing devices should remain under regular review by the relevant
medical teams. Consistent use of the prescribed assistive hearing devices can significantly reduce the
impact of the hearing loss, and therefore the resultant educational need of the learner –this should
remain under constant review on an individual basis.
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Assess and Plan

Do

All learners require:

All learners will require:

• systems in place for staff to be able to seek
their views and, where appropriate, the views of
parents/carers/significant adults
• appropriate college policies for supporting young
people with hearing needs
• use of the accessibility audit tool for reviewing
the suitability of the college and individual
learning environments for learners with a hearing
loss, with accessibility planning built into college
policies
• internal assessment and review of learning
environments to ensure that they are ‘listening
for learning’ friendly.
• whole college awareness of the implications
of hearing loss for a learner, and for use of
appropriate strategies which facilitate the
inclusion of learners with hearing loss.
• health and safety risk assessments being in place
for educational activities on and off site, to include
the needs of individual learners within the group
• consistently followed guidelines in place
for handing over information regarding
individualised learner needs at time of transition
between settings and when there are changes to
staffing e.g. supply cover.

• appropriate learning environments e.g. active
strategies in place to minimise background
noise; seating arranged in order to see and
hear teachers and access spoken information;
good lighting; control of learner voice levels in a
working environment
• differentiation within programmes of study to
take account of individual learner needs
• personalised learning goals
• frequent and sensitive monitoring of a learner’s
understanding
• repetition of contributions from others when
required
• use of clear and precise instruction, with
repetition and review of information and
instructions built in naturally to delivery

Review
Regular reviews of each learner’s progress in consultation with the learner’s parent/carer/significant
adult (where appropriate). This will follow the whole college assessment cycle reviewing learners’
attainment and progress. Colleges will determine their own approach to record keeping but should
ensure that Individualised Learner Record (ILR) data is recorded accurately and in a timely manner.
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Targeted– for some learners
Some learners’ hearing needs cannot be met by universal approaches over a sustained period of time:
Difficulties may show themselves as:
• challenges listening at a distance of more than 2 metres, they may or may not have hearing aids/
cochlear implants
• frustrations and anxieties following regular communication breakdown – speech may be unclear to an
unfamiliar listener; and mis-hearing will occur on a frequent basis
• challenges with language related topics and in understanding new/complex concepts
• tendencies to withdraw from social situations and difficulties maintaining friendships or understanding
some social expectations –social immaturity
• tendencies to rely on peers or visual cues and additional strategies to cue into expected responses and
to follow routines
• frustrations and anxieties related to understanding or accepting the hearing loss and its implications
If a learner requires provision which is additional to, and different from that which is provided in
the mainstream class, college staff should consider whether the learner should be identified as
having special educational needs and recorded as such on the college’s data systems.
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Assess and Plan

Do

In addition to universal assessment and
Some learners may require the following
planning approaches some learners will require: additional intervention and support
approaches:
• assessments that are supplemented by
diagnostic tests
• Involvement of a Teacher of the Deaf for one
off or occasional advice (e.g. during a learner’s
• teachers/staff to assess and observe learners to
transition or if a learner’s hearing needs
ensure that they can access their programme of
change), training and management of specialist
study and wider college life
equipment
• a Teacher of the Deaf to undertake specific
• specific targeted interventions for the
audiological or language assessments to
development of listening, language and
determine needs for example: linguistic
communication skills
interventions, learning strategies and/or
additional audiological equipment e.g. radio aid • appropriate differentiation of oral and written
or soundfield
language activities and materials which take into
consideration Hearing Impairment
• bespoke training delivered by the Hearing
Support Team enabling staff to meet the
• access to targeted teaching in small groups or on
individual needs of learners
an individual basis.
• liaison and consultation with external agencies
• use of a range of visual cues to support learning
• access arrangements identified and applied for
• additional time for processing information /
internal and external examinations
response to questions on a needs led basis
• cueing a learner in to who is talking or when
there is a change of topic
• provision of additional written resource materials
to support visual presentations, e.g. summaries
or transcripts of DVDs; use of subtitles; provision
of a paper version of PowerPoint presentation
• pre-teaching of subject based concepts and
vocabulary
• support with checking and maintaining
audiological equipment e.g. radio systems;
soundfield systems
• effective and consistent use of required
audiological systems throughout the day with
training delivered by a Teacher of the Deaf as
required
• use of relevant IT hardware and software
• support to join access and participate in
extracurricular activities, and the wider college
community
• access arrangements may be required for
examinations, and therefore need to be in place
as regular practice
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Learner views should always be sought as part of the review process.
Records of steps taken to meet the needs of individual learners and the impact that these steps have had
should be kept and available as needed.
Where appropriate reviews should involve input from external professionals involved with the learner
In analysing the progress that has been made the learner may:
 No longer need SEN provision and their needs will be met from universal approaches.
OR


Continue to need SEN provision at SEN Support level as needs cannot be met from universal
approaches.

OR


Need more personalised support.

Specialist– for a few learners
A few learners’ hearing needs cannot be met by universal or targeted interventions and support
approaches alone. In these cases their hearing difficulties are long term and may significantly impact on:
• language and communication development – receptive and expressive communication is delayed in
structure (grammar) and content (vocabulary)
• acquisition and development of literacy skills such as difficulties with decoding in reading, poor
inferencing skills, minimal phonological awareness and poor grammatical structure
• ability to communicate effectively and independently in the learning environment or at social times
• ability to follow instructions
• educational progress e.g. not achieving expected levels across programmes of study, particularly in
language based subjects
• ability to form friendships or understand social expectations
These learners may require a higher level of adult support/intervention in order to follow set routines
and may rely on use of sign language or other form of visual communication.
Learners may require a highly personalised approach which draws on very detailed interventions and
support involving ongoing monitoring by appropriate specialist professionals.
If a learner, despite graduated cycles of assess, plan, do and review, does not make progress
consideration may need to be given to the appropriateness of requesting an EHC needs assessment.
Most learners with a hearing loss requiring an EHC needs assessment are identified through close liaison
with the college, medical and education support services and, if appropriate, the learner’s parent/carer/
key adult.
Guidance on the criteria used by the Local Authority when considering an EHC needs assessment is in
the SEN file on Cornwall Council’s website
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Assess and Plan

Do

In addition to universal and targeted assessment In addition to the intervention and support
and planning approaches a few learners will
approaches put in place at the universal and
require:
targeted level, a few learners may require:
• additional specialist assessments in order
• regular input from a Teacher of the Deaf
to contribute to a specific and focussed SEN
(frequency is determined through use of The
Support plan (or equivalent) – these may be from
National Sensory Impairment Partnership
a Teacher of the Deaf or Specialist Speech and
(NATSIP) guidance) – for direct teaching; in class
Language Therapist; or medical services, such
support; advice and training to college staff;
as an Audiologist or Ear Nose and Throat (ENT)
contribution to any multi-agency involvement;
Consultant
liaison with parents/carers/significant adults
(where appropriate); specialised assessments
• rigorous quantitative and qualitative measures
used as a baseline from which progress can be
• highly structured and individualised programmes
measured
and interventions to support learning throughout
the day and across programmes of study
• targeted support for language and
communication skills (including literacy)
• high levels of adult support for delivery of a
specialist programme of support on an individual
• targeted support to access to programmes of
basis for developing:
study
 listening and attention
• targeted support to develop social and
emotional skills
 language
 communication skills (this may be oral, or in
sign language or an alternative augmentative
communication method).
The above should be monitored and reviewed
through SEN Education Support Services, for
example a Teacher of the Deaf or Specialist Speech
and Language Therapist
• support and intervention to develop social
skills awareness, including hearing and deaf
awareness. This may include opportunities to
meet other young people with a hearing loss
British Sign Language (BSL)/ communication
support from staff with BSL Level 2 or above (as
appropriate to individual communication styles/
needs). For learners using BSL as their preferred
language, then support staff should have a
minimum of BSL Level 3.
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Where a learner has an EHC plan, the local authority must review that plan as a minimum every
twelve months, including a review of the learner’s support. The college must co-operate with the
local authority in the review process. As part of the review, the local authority can ask the college
to convene and hold the annual review meeting on its behalf.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Learner views should always be sought as part of the review process.
Records of steps taken to meet the needs of individual learners and the impact that these steps have had
should be kept and available as needed.
Reviews should involve the appropriate external professionals working with the learner.
In evaluating the progress that has been made the learner may:


No longer need such intensive special educational provision and needs will be met from targeted
and/or universal approaches.

OR


Continue to need intensive special educational provision as needs cannot be met from targeted
approaches.

OR


Need more intensive, personalised special educational provision.
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Needs, Assess, Plan, Do, Review
Sensory and/or physical – Vision:
Universal– for all learners
Most learners’ visual needs will be met by universal approaches.
Some learners may have visual impairments identified by medical practitioners. Visual impairments take
many forms and have widely differing implications for educational provision. Many learners wear glasses or
contact lenses and there will be learners who might have limited vision in one eye. They may need certain
adaptations to support their access but this does not represent in itself a special educational need.

Assess and Plan

Do

In addition to universal assessment and
Some learners may require the following
planning approaches some learners will require: additional intervention and support
approaches:
• systems in place for staff to be able to seek
information about a learner’s visual needs/
• a suitable visual and learning environment
concerns in order to identify their learning needs • programme of study differentiation which takes
• systems in place for staff to be able to seek the
individual needs into account
views of learners and, where appropriate, parent/ • personalised learning goals
carer/key adult views about their child’s visual
• grouping strategies which promote independence.
needs
Supported learning may be required. Independent
• appropriate college policies for supporting
learning should always be encouraged
learners with visual needs.
• support/encouragement to keep glasses clean
• use of the accessibility audit tool for reviewing
Staff within colleges should follow medical (orthoptic/
whole college and learning environment
optometric) advice about the wearing of glasses.
suitability for learners with a vision loss, with
accessibility planning built into college policies
• whole college awareness of the implications
of a vision loss for a learner, and for use of
appropriate strategies which facilitate the
inclusion of learners with a vision loss
• health and safety risk assessments to be in
place for educational activities on and off site, to
include the needs of individual learners within
the group
• consistently followed guidelines in place
for handing over of information regarding
individualised learner needs at time of transition
between classes and for changes to staff, e.g.
supply teacher cover
If concerns are raised about a visual impairment,
medical advice from universal services should be
sought e.g. GP, optician.

Review
Regular reviews of each learner’s progress in consultation with, where appropriate, the learner’s
parent/carer/key adult. This will follow the whole college assessment cycle reviewing learners’
attainment and progress. Colleges will determine their own approach to record keeping but should
ensure that Individualised Learner Record (ILR) data is recorded accurately and in a timely manner.
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Targeted– for some learners

Some learners’ visual needs cannot be met by universal approaches over a sustained period of time.
Difficulties may be demonstrated on a learner’s:
Difficulties may show themselves as:
• ability to access the curriculum
• ability to develop self-help strategies
• social and emotional learning and development
They may have:
• assessed moderate vision loss, that cannot be corrected, or be registered sight impaired by an Ophthalmologist
• acuities between 6/19 and 6/36 Snellen/Kays (LogMAR 0.5-0.78)
• near vision which means they can access print between N18 and N36
• a diagnosed eye condition
• a diagnosis of ‘cerebral visual impairment’ by an Ophthalmologist
These learners will require a graduated approach which involves:
• increasingly detailed interventions and support approaches and, where appropriate, specialist expertise
• successive cycles of assessment, planning, intervention and review which ensures that interventions match needs
If a learner requires provision which is additional to, and different from that which is provided in the
mainstream class, college staff should consider whether the learner should be identified as having special
educational needs and recorded as such on the college’s data systems.

Assess and Plan

Do

In addition to universal assessment and planning
approaches some learners may require:
• colleges working in partnership with learners and, where
appropriate, parents/carers/key adults through clear
costed graduated plans and reviews
• teachers/staff to assess and observe learners to ensure
that they can access their programme of study and
wider college life
• a Qualified Teacher of the Visually Impaired to
undertake specific assessments to determine needs for
example: low vision aids or assistive technology; and
learning strategies
• a functional visual assessment, carried out by the Vision
Support Team and used in association with medical
advice to inform college staff of a learner’s needs
Regular assessments and monitoring of use of assistive
and access technology using the bespoke Cornwall Vision
Support Team ICT package by a member of the Vision
Support Team. In addition:
• learning materials presented in an accessible format
with extra time planned for tasks
• clear individualised SEN Support plans (or equivalent)
which include expected long term outcomes and short
term SMART targets
• liaison and consultation with professionals through
multiagency meetings
• access arrangements identified and applied for internal
and external examinations
• adaptations to the college environment may be
necessary to meet the needs of learners. For example,
steps edged with paint.

Some learners may require the following additional
intervention and support approaches:
• access to a programme of study which has been
adapted to meet their visual needs such as
electronic, enlarged or otherwise modified resources
• advice and strategies from a qualified Teacher of the
Visually Impaired. Visit frequency determined by the
National Sensory Impairment Partnership (NATSIP)
criteria
• assessment by an Habilitation Specialist from the
Vision Support Team to advise on strategies to
develop independent movement where possible.
• advice on physical adaptations to the environment
• bespoke training delivered by the Vision Support
Team enabling staff to meet the individual needs of
learners.
• exams will need to be in the appropriate format with
additional time according to the regulations of the
relevant Examining Board. Access arrangements
therefore need to be in place as regular practice.
• peer training carried out by a member of the Vision
Support Team.
• extra time to carry out tasks with adult intervention
to explain visual concepts which may have been
missed due to sight loss.
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Learner views should always be sought as part of the review process.
Records of steps taken to meet the needs of individual learners and the impact these have had should be
kept and available as needed.
Where appropriate reviews should involve input from external professionals involved with the learner
In analysing the progress that has been made the learner may:
 No longer need SEN provision and their needs will be met from universal approaches.
OR


Continue to need SEN provision as needs cannot be met from universal approaches.

OR


Need more personalised support.

The graduated response in mainstream post-16 settings |

59

Specialist– for a few learners
A few learners’ visual needs cannot be met by universal or targeted interventions and support approaches
alone. In these cases their vision difficulties are long term.
These learners will have a severe/profound sight loss. They are usually registered Severely Sight Impaired
or Sight Impaired by an Ophthalmologist.
They may have:
• significantly reduced visual acuity between 6/36 Snellen/ Kay (LogMAR 0.8) and less than 6/120 Kay
Snellen (LogMAR 1.32+)
• near vision, which means they, can access print larger than N36 or have no visual access to print
• disturbed fields of vision
• a deteriorating or progressive eye condition
• other diagnosed eye conditions
These learners may require a personalised approach which draws on very detailed interventions and support
involving ongoing monitoring by appropriate specialist professionals.
If a learner, despite graduated cycles of assess, plan, do and review, does not make progress,
consideration may need to be given to the appropriateness of requesting an EHC needs assessment.
Most learners with a vision loss requiring an EHC needs assessment are identified through close liaison
with college, parent/carer (as appropriate), medical and education support services.
Guidance on the criteria used by the Local Authority when considering an EHC needs assessment can be
found within the SEN file on Cornwall Council’s website.

Assess and Plan

Do

In addition to universal and targeted assessment and A few learners may require:
planning approaches, a few learners may require:
• access to a programme of study which has been
• additional specialist assessments from a qualified
adapted to meet their visual needs such as braille,
Teacher of the Visually Impaired in order to contribute
tactile, Moon, electronic, enlarged, objects of
to a specific and focussed SEN Support plan, for
reference
example, to identify specialist equipment needed to
• regular taught sessions with a qualified Teacher of
enable access to the curriculum such as low vision
the Visually Impaired. Visit frequency determined
aids, braille equipment or specialist software
by the National Sensory Impairment Partnership
• regular assessments and monitoring of assistive
(NATSIP) criteria
technology progress
• regular habilitation sessions with a Habilitation
• rigorous quantitative and qualitative measures
Specialist in liaison with the qualified Teacher of the
used as a baseline from which progress can be
Visually Impaired. Advice on physical adaptations to
judged for:
the environment
 language and communication skills (including • access to a quiet area for specialist teaching
literacy)
• extra time to carry out tasks with adult intervention
 access to a specified programme of study
to explain visual concepts which may have been
missed due to sight loss
 social and emotional skills
For Braille users, the Vision Support Team undertakes • targeted adult support may be necessary to ensure
safe movement around a college. A Qualified
an annual assessment using the Neale Analysis for
Teacher of the Visually Impaired will advise on this.
Braille Readers and adapted Tooze Analysis.

60 | Supporting Children and Young People with Special Educational Needs:

Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Where a learner has an EHC plan, the local authority must review that plan as a minimum every
twelve months, including a review of the learner’s support. The college must co-operate with the
local authority in the review process. As part of the review, the local authority can ask the college
to convene and hold the annual review meeting on its behalf.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Learner views should always be sought as part of the review process.
Records of steps taken to meet the needs of individual learners and the impact that these steps have had
should be kept and available as needed.
Reviews should involve the appropriate external professionals working with the learner.
In analysing the progress that has been made the learner may:


No longer need such intensive special educational provision and needs will be met from targeted
and/or universal approaches.

OR


Continue to need intensive special educational provision as needs cannot be met from targeted approaches.

OR


Need more intensive, personalised special educational provision.
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MSI – Multi-Sensory Impairment
Learners with a multi-sensory impairment have a combination of vision and hearing difficulties. The
combination of needs can have a very significant impact upon a learner’s ability to access a programme
of study and the social context of a college. Need and provision will be unique to each individual, and so
relevant staff from the Sensory Support Service will liaise closely with colleges in identifying and supporting
the needs of learners with MSI.
In 1995 the Department of Health established a legal definition of deafblindness:
‘A person is regarded as deafblind if their combined sight and hearing impairment cause difficulties with
communication, access to information and mobility. This includes people with a progressive sight and
hearing loss.’

Needs, Plan, Assess, Do, Review
Sensory and/or physical: Multisensory
impairment
Universal– for all learners
Most learners with a temporary hearing loss or unilateral hearing combined with a corrective visual
impairment /unilateral vision needs will have their needs met by universal approaches.
Some learners may have both a visual impairment and hearing impairment identified by medical
practitioners.
Visual and hearing impairments take many forms and have widely differing implications for educational
provision.
Many learners wear glasses or contact lenses and there will be learners who might have limited vision in
one eye. They may need certain adaptations to support their access but this does not represent in itself
a special educational need.
If hearing impairment is temporary and vision is corrected by glasses then it would mean learners may
need some short-term support, but it should not be assumed that they have special educational needs.
However professionals should be aware that having a hearing loss can impact on the vision loss and
vice versa.
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Assess and Plan

Do

All learners require:
• systems in place for staff to be able to seek
information about a learner’s multi-sensory needs/
concerns in order to identify their learning needs
• systems in place for staff to be able to seek the
views of the learner and, where appropriate, their
parent/carer/key adult about their child’s multisensory needs
• appropriate college policies for supporting
learners with multi-sensory needs
• use of the accessibility audit tool for reviewing
the suitability of the college and individual
learning environments learners with a multisensory impairment, with accessibility planning
built into college policies
• whole college awareness of the implications
of a multi-sensory loss for a learner, and for
use of appropriate strategies which facilitate
the inclusion of learners with multi-sensory
impairment
• health and safety risk assessments to be in
place for educational activities on and off site, to
include the needs of individual learners within
the group
• consistently followed guidelines in place
for handing over of information regarding
individualised learner needs at time of transition
between lectures/sessions and for changes to
staffing, e.g. supply teacher cover
If concerns are raised about multi-sensory
impairment, medical advice should be sought e.g.
GP, Audiology, Ophthalmology.

All learners will require access to the following
intervention and support:
• a suitable visual/auditory acoustic and learning
environment
• programme of study differentiation that takes
individual needs into account
• personalised learning goals
• grouping strategies which promote
independence. Supported learning may be
required. Independent learning should always be
encouraged
• Staff within the college should follow medical
advice about the wearing of glasses/hearing loss
e.g. Orthoptics/Optometric/Ophthalmology/
Audiologist/ Ear, Nose and Throat
• Glasses should be kept clean/staff should check
that hearing aids are working

Review
Regular reviews of each learner’s progress in consultation with the learner’s parent/carer. This will
follow the whole college assessment cycle reviewing learners’ attainment and progress. Colleges
will determine their own approach to record keeping but should ensure that Individualised Learner
Record (ILR) data is recorded accurately and in a timely manner.

The graduated response in mainstream post-16 settings |

63

Targeted– for some learners
Some learners’ multisensory impairment needs cannot be met by universal approaches over a
sustained period of time. Difficulties may be demonstrated by a learner’s:
• ability to access the curriculum
• ability to develop self-help strategies
• social and emotional learning and development
They may have:
• a diagnosed eye condition which may be reduced near or distance vision or cerebral visual impairment
Combined with;
• a mild/moderate diagnosed hearing loss in both ears
Professionals should be aware that having a hearing loss can impact on the vision loss and vice versa which
can be fairly significant.
These learners will require a graduated approach which involves:
• increasingly detailed interventions and support approaches and where appropriate specialist
expertise
• successive cycles of assessment, planning, intervention and review which ensures that interventions
match needs
If a learner requires provision which is additional to, and different from that which is provided in
the mainstream class, college staff should consider whether the learner should be identified as
having special educational needs and recorded as such on the college’s data systems.

Assess and Plan

Do

In addition to universal assessment and
planning approaches, some learners may
require:
• colleges working in partnership with learners and,
where appropriate, parents/carers/key adults
through clear costed graduated plans and reviews
• teachers and the member of staff responsible
for SEN co-ordination/learning support to assess
and observe learners to ensure that they can
access their programme of study and wider
college life
• a Teacher of the Multi-Sensory Impaired to undertake
specific assessments to determine needs
• a functional visual/hearing assessment, carried
out by the Sensory Support Team (Qualified
Teacher of the Deaf and/or Qualified teacher of
the Visually Impaired and/or Qualified teacher of
Multi-Sensory Impaired) and used in association
with medical advice to inform college staff of a
learner’s needs
• regular assessments and monitoring of
use of assistive and access technology and
communication systems as appropriate (see
Vision/Hearing Support sections)

All learners will require access to the following
intervention and support:
• access to a programme of study which has been
adapted to meet their visual needs such as
electronic, enlarged or otherwise modified
• advice and strategies advised by a Qualified
Teacher of the Deaf and/or a Qualified Teacher of
the Visually Impaired and/or Qualified Teacher
of the Multi-Sensory Impaired. Visit frequency
determined by the National Sensory Impairment
Partnership (NATSIP) criteria
• other assessments such as an assessment
by an Habilitation Specialist from the Vision
Support Team to advise on strategies to develop
independent movement where possible. Advice
on physical adaptations to the environment
• bespoke training delivered by the Sensory
Support Service enabling staff to meet the
individual needs of learners
• exams will need to be in the appropriate format
with additional time according to the regulations
of the relevant Examining Board. Access
arrangements therefore need to be in place as
regular practice.
• peer training should be carried out by a member
of the Sensory Support Service
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate, parents/carers/key adults should be invited to the review of the learner’s progress.
Learner views should always be sought as part of the review process.
Records of steps taken to meet the needs of individual learner should be kept and available as needed.
Where appropriate, reviews should involve input from external professionals involved with the learner
In analysing the progress that has been made the learner may:


No longer need SEN provision and their needs will be met from universal approaches.

OR


Continue to need SEN provision as needs cannot be met from universal approaches.

OR


Need more personalised support.
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Specialist– for a few learners
A few learners’ multi-sensory needs cannot be met by universal or targeted interventions and support
approaches alone. In these cases, their combined visual and hearing difficulties are long term and usually
severe/profound in at least one of the senses. This significantly impacts upon their ability to access the
curriculum and the social context of college.
These learners may require a personalised approach which draws on very detailed interventions and
support involving ongoing monitoring of appropriate specialist professionals.
If a learner, despite graduated cycles of assess, plan, do and review, does not make progress
consideration may need to be given to the appropriateness of requesting an EHC needs assessment.
Most learners with a multi-sensory impairment requiring an EHC needs assessment are identified through
close liaison with medical services.
Guidance on the criteria used by the Local Authority when considering an EHC needs assessment
can be found within the SEN file on Cornwall Council’s website.

Assess and Plan

Do

In addition to universal and targeted assessment
and planning approaches, a few learners may
require:
• additional specialist assessments from a Teacher of
the Multi-Sensory Impaired in order to contribute to
a specific and focussed SEN Support plan
• rigorous quantitative and qualitative measures
used as a baseline from which progress can be
judged for:
 language and communication skills (including
literacy)
 access to a programme of study
 social and emotional skills

All learners will require access to the following
intervention and support:
• access to the curriculum which has been adapted
to meet their multi-sensory needs
• regular contact with a Qualified Teacher of the
Deaf and/or a Qualified Teacher of the Visually
Impaired and/or Qualified Teacher of the MultiSensory Impaired. Visit frequency determined
by the National Sensory Impairment Partnership
(NATSIP) criteria
• targeted support as appropriate and as
described in the Vision and Hearing Support
sections of this document

Review

Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Where a learner has an EHC plan, the local authority must review that plan as a minimum every
twelve months, including a review of the learner’s support. The college must co-operate with the
local authority in the review process. As part of the review, the local authority can ask the college
to convene and hold the annual review meeting on its behalf.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate, parents/carers/key adults should be invited to the review of the learner’s progress.
Records of steps taken to meet the needs of individual learners should be kept and available as needed.
Reviews should involve the appropriate external professionals working with the learner.
In analysing the progress that has been made the learner may:
 No longer need such intensive special educational provision and needs will be met from targeted
and/or universal approaches.
OR
 Continue to need intensive special educational provision as needs cannot be met from targeted
approaches.
OR
 Need more intensive, personalised special educational provision.
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Physical and Medical Needs
SEND Code of Practice
6.35 Some children and young people with a physical disability (PD) require additional ongoing
support and equipment to access all the opportunities available to their peers. (SEND Code of
Practice, page 98)

Needs, Assess, Plan, Do, Review
Physical and Medical:
Universal– for all learners
Most learners who have physical and/or medical needs will have their needs met by universal approaches.
There is a wide range of physical and medical need.
Some learners with physical and/or medical needs may need short term support but this does not mean
that they have special educational needs as over time they can access the curriculum and make appropriate
progress.

Assess and Plan

Do

All learners require:
• systems in place for staff to have information about
physical and/or medical needs and concerns in order to
identify the learning needs of learners
• systems in place for staff to be able to seek the views
of the learner and, where appropriate, their parents/
carers/key adults about their child’s physical and/or
medical needs
• appropriate whole college policies for supporting
learners with physical and/or medical needs
• use of the accessibility audit tool for reviewing the
college and learning environments in terms of their
suitability for learners with physical and/or medical
needs, with accessibility planning built into whole
college policies such as adapting layout of a learning
environment to ensure ease of access to all areas
• whole college awareness of the implications of physical
and/or medical needs for a learner, and for use of
appropriate strategies which facilitate the inclusion of
learners with physical and/or medical needs
• health and safety risk assessments in place for
educational activities on and off site, to include the
needs of individual learners within the group
• consistently followed guidelines in place for handing over
of information regarding individualised learner needs at
time of transition between classes and for changes to
staffing, e.g. supply teacher cover.

All learners will require access to the following
intervention and support approaches:
• appropriately differentiated programmes of
study which take individual needs into account
• personalised learning goals
• positive whole college ethos, which facilitates
the development of self- esteem, confidence and
independence
• grouping strategies which promote
independence. Supported learning may be
required. Independent learning should always be
encouraged
• access to technology to support recording
• access to appropriate/adapted tools and
equipment
• consideration of the position of teachers, boards
and desks
• structured opportunities to promote and support
social relationships

Review
Regular reviews of each learner’s progress in consultation with the learner’s parent/carer. This will follow
the whole college assessment cycle reviewing learners’ attainment and progress. Colleges will determine
their own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
The graduated response in mainstream post-16 settings |

67

Targeted– for some learners
Some learners physical and/or medical needs cannot be met by universal approaches over a sustained
period of time.
Difficulties may arise from:
• physical, neurological or metabolic causes e.g. Cerebral Palsy
• severe trauma, such as an accident or serious illness
• degenerative conditions such as Muscular Dystrophy
• motor skills difficulties identified through a diagnosis of Developmental Co-ordination Disorder (DCD)
Dyspraxia
• motor skills difficulties without a specified cause/diagnosis
A learner’s difficulties may show themselves in the following ways, in their ability to:
• access buildings, classrooms, equipment and activities
• access their chosen programme of study
• develop self-help strategies
• develop their social and emotional skills
• develop independence in relation to tasks or daily living skills
• communicate through speech
• manage their physical and emotional fatigue
These learners will require:
A graduated approach which uses increasingly detailed interventions and support approaches.
Use of assess, plan, do, review cycles to ensure interventions are effective and appropriate for their needs.
All plans should focus on making the learner more independent.
Where full independence cannot be achieved, the learner should be supported to develop skills, to make
choices and use advocates.
If a learner requires provision which is additional to, and different from that which is provided in the
mainstream class, college staff should consider whether the learner should be identified as having
special educational needs and recorded as such on the college’s data systems.
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Assess and Plan

Do

In addition to universal assessment and
planning approaches some learners may require:
• colleges to work in partnership with learners and
parents/carers/key adults through clear costed
graduated plans and reviews
• teachers/staff to assess and observe learners to
ensure that they can access their programme of
study and wider college life
• support to be empowered to be able to
communicate their views about their needs and
identify how they would like to be supported
• advice from external professionals
• close links between college and the home setting to
ensure all are aware of changes in physical/medical
needs and that all relevant professional advice,
such as from the GP, is shared
• clear individualised SEN Support plans (or
equivalent) which include expected long term
outcomes and short term SMART targets
• access arrangements identified and applied for
internal and external examinations
• physical adaptations to the college environment for
example ramps, changing facilities
• a multi-agency approach to assess needs
and create a support plan. This may include:
Educational Psychologists, Physical and Medical
Needs Advisers, key health professionals, social
care, physiotherapists, occupational therapists.
• liaison and consultation with professionals to
support multiagency meetings

Some learners may require the following
additional intervention and support
approaches:
There should be appropriate modifications to
the learning environments and the whole college
environment. These modifications may include:
• access to a dedicated ICT device
• staff support in some key areas of a learner’s
programme of study and for key activities •
regular opportunities to develop typing skills and
laptop/computer awareness
• alternative augmented recording methods e.g.
use of information technology
• motor skills interventions to support the
development of gross/fine motor skills
intervention planning
• a writing slope
• emergency evacuation plans
• cushions e.g. wobble cushions, wedge cushions
• enlarged worksheets (if handwriting is too large
for standard size sheets and books)
• additional time for some activities
• arrangements for lunch and social times e.g.
queuing earlier, quiet area.
• alternative ICT equipment such as one touch
mouse, large keys keyboard.
• opportunities for pre-teaching concepts,
vocabulary
• adapting home learning tasks as learners might
not have specialist equipment at home
• leaving lessons early and arriving slightly later
• plans to reduce physical exertion e.g. lockers at
key places around college
• regular mobility breaks – e.g. opportunities to
stand/get out of chair
• alternative, inclusive activities
• support to enable recommendations on
risk assessments, e.g. Personal Emergency
Evacuation plan, Individual Health Care plan,
Moving and Handling plan
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Records of steps taken to meet the needs of individual learner should be kept and available as needed.
Where appropriate reviews should involve input from external professionals involved with the learner
In analysing the progress that has been made the learner may:


No longer need SEN provision and their needs will be met from universal approaches.

OR


Continue to need SEN provision as needs cannot be met from universal approaches.

OR


Need more personalised support.

Specialist– for a few learners
The needs of a few learners cannot be met by universal or targeted interventions and support approaches
alone. In these cases, their physical and/or medical difficulties are long term.
Often these learners will have been identified at an early age.
These learners may require:
• a graduated approach which uses increasingly detailed interventions and support approaches, often
planned through the advice of external professionals
• the use of assess, plan, do, review cycles to ensure interventions are effective and appropriate for their needs
• increased physical support for areas such as personal care, Occupational Therapy, physiotherapy
programmes and specialised positioning equipment
All plans should focus on making the learner more independent.
Where full independence cannot be achieved, the learner will be supported to develop skills, to make
choices and use advocates.
If a learner, despite graduate cycles of access, plan, do and review does not make progress
consideration may need to be given to the appropriateness of requesting an EHC needs
assessment.
Most learners with physical or medical needs are identified through liaison with medical services.
Guidance on the criteria used by the Local Authority when considering an EHC needs assessment
can be found within the SEN file on Cornwall Council’s website.
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Assess and Plan

Do

In addition to universal and targeted assessment
and planning approaches a few learners may
require:
• specialist involvement, assessments and
monitoring from external professionals
• relevant medical and physical needs reports from
external professionals to be shared between home
(where appropriate) and college and used regularly
to assess, plan and review provision
• regular meetings to share assessments and review
plans with the multi-agency team
• rigorous quantitative and qualitative measures
being used as a baseline from which progress can
be judged for:
 access to a programme of study
 attainment
 development of social and emotional skills

In addition to universal assessment and
planning approaches, some learners will
require:
• a highly modified learning environment
• access to specialised software/hardware as
assessed and recommended by specialists
• building access arrangements/equipment e.g.
ramps, lifts as assessed and recommended by
specialists
• identified spaces to safely store specialist
equipment
• appropriate staff trained in Moving and Handling
• a Moving and Handling plan to be in place
• specialist programmes for exercise/physical
development as outlined by a Physiotherapist/
Occupational Therapist, with appropriately
trained staff to run them during the college day
• staff trained to fit and remove splints/boots
• cutlery as recommended by Occupational
Therapy team
• access and support to use equipment to promote
physical development and postural support e.g.
walkers, walking frames, standing frames
• changing beds, hoists and slings
• support is provided to colleges to enable an
appropriate response to recommendations
on risk assessments e.g. Personal Emergency
Evacuation plan, Individual Health Care plan,
manual handling plan
• clearly identified plans to ensure learners who
need to be out of lessons for medical/physical
needs or personal care do not miss learning
opportunities
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Review
Reviews of progress and impact of provision should take place regularly. Best practice indicates
reviews held a minimum of three times a year are the most effective. Colleges will determine their
own approach to record keeping but should ensure that Individualised Learner Record (ILR) data is
recorded accurately and in a timely manner.
Where a learner has an EHC plan, the local authority must review that plan as a minimum every
twelve months, including a review of the learner’s support. The college must co-operate with the
local authority in the review process. As part of the review, the local authority can ask the college
to convene and hold the annual review meeting on its behalf.
Reviews are key to the assessment process and should be fully recorded.
The effectiveness of the support and its impact on the learner’s progress should be reviewed regularly,
taking into account the learner’s progress and any changes to the learner’s own ambitions and
aspirations, which may lead to changes in the type and level of their support. The college and the learner
together should plan any changes in support.
Where appropriate and with the learner’s permission, parents/carers/key adults should be invited to the
review of the learner’s progress.
Records of steps taken to meet the needs of individual learners should be kept and available as needed.
Reviews should involve the appropriate external professionals working with the learner.
In analysing the progress that has been made the learner may:


No longer need such intensive special educational provision and needs will be met from targeted
and/or universal approaches.

OR


Continue to need intensive special educational provision as needs cannot be met from targeted
approaches.

OR


Need more intensive, personalised special educational provision.
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Supporting Information
High quality study programmes for learners with SEN
8.30 All learners aged 16 to 19 (and, where they
will have an EHC plan, up to the age of 25) should
follow a coherent study programme which
provides stretch and progression and enables
them to achieve the best possible outcomes in
adult life. Schools and colleges are expected to
design study programmes which enable learners
to progress to a higher level of study than their
prior attainment, take rigorous, substantial
qualifications, study English and maths,

participate in meaningful work experience and
non-qualification activity. They should not be
repeating learning they have already completed
successfully. For learners who are not taking
qualifications, their study programme should
focus on high quality work experience, and on
non-qualification activity which prepares them
well for employment, independent living, being
healthy adults and participating in society.
SEND Code Of Practice

Cornwall Local Authority Accessibility Strategy
outlines Cornwall Council’s vision for all children
and young people with Special Educational Needs
and Disabilities (SEND) to have access to inclusive
learning across all of its educational settings
thereby providing opportunities for realising
aspirations, achieving potential and participating
fully in education and wider society.

• think creatively about learning environments,
e.g. having calm, low-sensory stimulation areas
available, thinking about the use of curtains to
reduce noise levels, removing clutter etc.

Colleges and other post-16 educational settings
are responsible for providing a broad and balanced
programme of study and play a key role in planning
to increase access to programmes of study for
all learners. A college’s duty to make reasonable
adjustments is an anticipatory one and therefore
the setting needs to make plans in advance about
what learners/learners with SEND might require
and what adjustments might need to be made.

Training

The Local Authority’s Accessibility Audit Tool
for Educational Settings supports colleges in
identifying adaptations that are needed. SEND
Support Services can support colleges in using
this effective tool to inform good practice. The
Accessibility Audit Tool supports settings in
ensuring that they can:
• identify adaptations needed, including
adaptations for young people with sensory needs
• create solutions to accessibility issues if
adaptations are not possible, such as moving
groups to accessible areas
• use consultation effectively, asking young people
about physical accessibility, e.g. access to toilets
and changing facilities

The link to Accessibility Strategy and the Audit tool
are available in the SEN File on the Cornwall Council
website.

The LA will ensure that core and bespoke training
in meeting individual needs continues to be made
available. As part of this offer, assessment, advice
and support will be made available including
signposting to a range of accredited training.
Structured support will also continue to be offered,
to build the capacity of educational settings to
meet the needs of their learners with special
educational needs.
Post-16 settings and the ‘assess, plan, do
review’ cycle (from the Code of Practice):

Assessing what support is needed
7.15 Where a learner is identified as having SEN
and needing SEN support, colleges should bring
together all the relevant information from the
school, from the learner, from those working
with the learner and from any screening test
or assessment the college has carried out. This
information should be discussed with the learner.
The learner should be offered support at this
meeting and might be accompanied by a parent,
advocate or other supporter. This discussion may
identify the need for a more specialist assessment
from within the college or beyond.
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Planning the right support

Learners with an EHC plan

7.16 Where the college decides a learner needs
SEN support, the college should discuss with the
learner their ambitions, the nature of the support
to be put in place, the expected impact on progress
and a date for reviewing the support. Plans should
be developed with the learner. The support and
intervention provided should be selected to meet
the learner’s aspirations, and should be based on
reliable evidence of effectiveness and provided
by practitioners with the relevant skills and
knowledge.

7.20 Where a learner has an EHC plan, the local
authority must review that plan as a minimum
every twelve months, including a review of the
learner’s support. The college must co-operate with
the local authority in the review process. As part of
the review, the local authority can ask the college to
convene and hold the annual review meeting on its
behalf. Further information about EHC plan reviews
and the role of colleges is given in Chapter 9,
Education, Health and Care needs assessments and
plans. From the age of thirteen onwards, annual
reviews focus on preparing for adulthood. Further
information on pathways to employment and on
support for young people in preparing for adult
life is set out in Chapter 8, Preparing for adulthood
from the earliest years.

7.17 Special educational support might include, for
example:
• assistive technology
• personal care (or access to it)
• specialist tuition
• note takers
• interpreters
• one-to-one and small group learning support
• habilitation/independent living training
• accessible information such as symbol based
materials
• access to therapies (for example, speech and
language therapy)

Putting the provision in place
7.18 Colleges should ensure that the agreed
support is put in place, and that appropriately
qualified staff provide the support needed. The
college should, in discussion with the learner,
assess the impact and success of the intervention.

Keeping support under review
7.19 The effectiveness of the support and its impact
on the learner’s progress should be reviewed
regularly, taking into account the learner’s progress
and any changes to the learner’s own ambitions
and aspirations, which may lead to changes in the
type and level of their support. The college and
the learner together should plan any changes in
support. Colleges should revisit this cycle of action,
refining and revising their decisions about support
as they gain a richer understanding of the learner,
and what is most effective in helping them secure
good outcomes. Support for all learners with SEN
should be kept under review, whether or not a
learner has an EHC plan.

7.21 Colleges should also keep under review the
reasonable adjustments they make under the
Equality Act 2010 to ensure they have removed all
the barriers to learning that they reasonably can.
Colleges should also ensure that learners with SEN
or disabilities know who to go to for support.
7.25 Colleges should keep a learner’s profile
and record of support up to date to inform
discussions with the learner about their progress
and support. This should include accurate
information to evidence the SEN support that has
been provided over a learner’s time in college
and its effectiveness. They should record details
of what additional or different provision they
make to meet a learner’s SEN and their progress
towards specified outcomes. This should include
information about the learner’s SEN, interventions
and the support of specialists. The information
part of regular discussions with the learner and,
where appropriate, the family, about the learner’s
progress, the expected outcomes and planned
next steps.
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This document has been produced for use in Cornwall’s
mainstream post-16 settings. Providing and reviewing
this guidance is the responsibility of the Local Authority
in collaboration with partners.
Particular thanks are extended to post-16 providers who
contributed to the document’s development. It supports
our shared understanding of roles, responsibilities and
processes to realise our vision for Cornish young people.
To provide feedback about this document that will
inform its future development please email SEND@
cornwall.gov.uk.
Further information about systems, support services,
training opportunities and much more can be found via:
•

the Education Update

•

Cornwall Learning Online
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Contact us
For advice and guidance please email us at:

togetherforfamilies@cornwall.gov.uk
Or call us on:

0300 1234 101

If you would like this information in another
format or language please contact:
Cornwall Council, County Hall,
Treyew Road, Truro, TR1 3AY
e: equality@cornwall.gov.uk
t: 0300 1234 100
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